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The Lantern program provides 
tools that promote egalitarian 
relationships.

Introduction

Tell Me Everything, Marvin is a 
discussion tool designed to address 
everything children aged from birth to 5 
should know about sexuality. The content 
of this handbook is tailored to a young 
child’s comprehension level, and aims 
to optimize their development as well as 
encourage them to acquire protective 
factors against sexual violence. 

The discussion handbook is divided 
into four main parts: 

• Sex education for young children: 
the basics

• Sex education for young children: 
special situations

• Sex education for young children: 
common questions from parents

• Resources and references
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Sex education for young 
children: the basics 

This part addresses all the sex education topics that are 
appropriate for preschool-aged children. 

It is designed so that a picture associated with a topic 
(for example, anatomy) is shown to children while the related 
teaching content is written on the page facing the illustration, 
and an adult both reads it out loud and leads the discussion. 

While this section’s content was designed for easy and practical 
use, we recommend that the adult reads it through before 
presenting it to children.

This part is divided into five main sections. You don’t need 
to follow the order of the sections. However, the order was 
designed to help with children’s comprehension and with 
their gradual integration of new knowledge.

Types of content 

The content includes both open-ended questions for children, 
invitations to discussion along with ideas to think about and 
answers, learning content to read to children, and ideas for 
how to put some of the content and skills into practice.

Once again, we encourage adults to read through the content  
in the intended section before addressing it with children. 

Content levels 

We suggest three levels of content, from 1 to 3. These do not 
refer to specific ages, but to the level of complexity of an 
answer regarding sexuality. While all levels are appropriate for 
preschool-aged children, their use depends on, among other 
things, on the adult’s comfort level, their cultural or personal 
values, and above all, the psychosexual development stage of 
the children to whom the content is being presented. As such, 
it may be appropriate to provide Level 1 content to 5-year-old 
children, or to provide Level 2 content to 4-year-old children. 
The choice is the adult’s. 

Justine 
5 years old

Milo 
4 years old

Marvin
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SECTIONS SUBSECTIONS AGES PAGE

1
Me

You can use the words 
“private parts” or  
“sexual parts.” 

Anatomy All ages 17

Hygiene All ages 19

Body development and body diversity All ages 21

Self-knowledge and self-esteem All ages 23

2 You and me

Interpersonal relationships All ages 27

Boundaries All ages 29

Personal space and privacy All ages 31

Self-affirmation All ages 33

3 My heart, my head

Basic emotions All ages 37

Managing emotions All ages 39

Normalizing emotions All ages 41

Helpful and harmful thoughts 4-5 years old 43

4 I take care of myself*

Listening to your head,  
your heart and your body Starting at age 3½ 47

Risky situations Starting at age 3½ 49

Adults you trust Starting at age 3½ 51

Learning to protect yourself Starting at age 3½ 53

5 Me and the world

I am me, you are you, we are equal All ages 57

Diversifying your activities All ages 59

Celebrating diversity All ages 61

Introduction

← Worth knowing 
Most of the characters in the discussion handbook “Tell Me Everything, Marvin” are the 
same as those in the books “Milo’s Boundaries” and “Marvin Disappeared,” both of 
which are also part of the Lantern program. Others have been added for the purposes 
of cultural, gender, functional and family diversity. Consistency and repetition across 
the program’s different tools, particularly with regard to the characters, encourages the 
assimilation of knowledge in preschoolers. 

* As the topics of these discussions are closely interrelated, we recommend that you present them to children over a short 
period of time so that they may clearly grasp the key concepts. Do not hesitate to go back over them again when need be.
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Sex education 
for young children: 
special situations

This part of the handbook provides instructions to adults on various 
ways to work with children in certain special situations. These 
situations may involve the manifestation of sexual behaviours 
among young children in various contexts, or the presence of 
more sensitive questions about sexuality coming from one or 
more children.

Finally, some avenues for reflection are suggested as regards 
privacy in the childcare environment and measures to put in place 
to foster respect for gender diversity.

SITUATIONS SUBSECTIONS PAGE

6
A child self-stimulates  
in my group. 
Inform the parents  
of your intervention.

Suggestions for individual intervention with a child age 
3 to 5 who self-stimulates in front of others  66

Suggestion for intervening with a child age 3 to 5 who 
self-stimulates at naptime 67

Suggestion for intervening with a child age 2 or under 68

7

Children in my group 
are engaging in sexual 
exploration games.  
Inform the parents  
of your intervention.

Suggestions for intervening with children age 3 to 5 
engaging in normal sexual exploration games 70

8

A child asks me: “How 
are babies made?” 
Discuss the topic with the  
parents before answering  
these questions.

Conceiving babies 73

Twins 75

Adoption 75

9
A child asks me the 
differences between their 
family and their friend’s 
family.

76

10
How can I ensure children’s 
privacy on a daily basis in 
my environment? 

77

11
A child in my group seems to 
be questioning their gender 
identity.

79
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Sex education for young 
children: common 
questions from parents 

This part of the handbook gives childcare workers some guidelines  
on what they can say to parents who are curious or concerned 
about their child’s sex education.

The answers provided here are from Marie-Vincent Foundation. 
We encourage you to use this content to develop parent-teacher 
collaboration and communication strategies regarding sex 
education for young children, and to put into place protective 
factors against sexual violence against young children in a 
consistent and concerted way. 

QUESTIONS PAGE

12 What are the psychosexual development stages of young 
children? 83

13 How should I answer my children’s questions about sexuality? 85

14 Can we walk around naked in front of our children? 86

15 When should we stop washing ourselves with our children? 87

16 When should we stop washing our children together? 88

17 Can we kiss our child on the mouth? 89

18 What should we say and do if our child walks in on us as  
we are having sex? 90

19 Should hygiene care only be provided by the mother? 91

20 Can hygiene care be provided by a new partner? 91

21
My son likes to play with dolls and women’s dresses. My daughter 
likes to draw herself a mustache and prefers to play with boys.  
Is my child homosexual or trans? 

92

22
By letting my child explore and play with toys that are not  
usually assigned to their gender, might they become confused 
about their gender identity?

93
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Resources and 
references 

This part of the handbook provides three 
complementary fact sheets. The first summarizes 
all the other prevention tools included in the 
Lantern program. The second suggests a list 
of resources that can respond to the specific 
sex education needs of young children. The 
last one is the list of all the works that directly 
or indirectly helped us in writing the Tell Me 
Everything, Marvin discussion handbook. 

SECTIONS PAGE

23 Complementary tools from the 
Lantern program 97

24 Resources 98

25 References and bibliography 100



11

Sex education  
for young children:
the basics





13Sex education for young children: the basics

How should we answer 
children’s questions 
about sexuality?

Before beginning to address sex education with young 
children, we recommend that you learn a bit about the attitudes 
to adopt when a child asks a question about sexuality. 

Here’s an overview. 

• Show openness. Reinforce the fact that the child has come 
to you to get information, and respect their questions.

I’m glad you came to see me to ask me your question.

• Turn the question back to the child to find out what they know 
about the subject. Then correct or add information as needed. 
Pay attention to the child’s questions and answers because 
they’ll tell you about the child’s stage of psychosexual 
development.

What about you? How do you think babies are made?

• Remember, you convey your values to the child through 
your answers and your silences. 

• Allow yourself to say to the child that you want to think 
about the question before answering. 

That’s a good question! Let me think about it,  
I will get back to you.

• If you promise to answer the child, make sure you 
follow through.

• Tell the child they can trust you and come back to see 
you if they have other questions about sexuality.

• Feel free to reframe or refuse to answer questions from 
the child if they are about your own private life.

• Avoid prejudices about differences.

Not answering, avoiding the 
question or saying “we don’t 
talk about that” are attitudes 
that send a message to the 
child that they should not talk 
to you about sexuality. This 
can lead the child to find their 
answers from less reliable 
sources, such as their friends, 
or, later, online. It can also lead 
the child to avoid telling you if 
they are in a risky situation or 
are a victim of sexual violence. 
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M
eSe

lf
-k

no
w

le
dg

e 
an

d 
se

lf
-e

st
ee

m

1 
D

id
 y

ou
 k

no
w

 th
at

 th
er

e’
s 

no
bo

dy
 e

ls
e 

lik
e 

yo
u?

2 
Th

er
e 

is
 o

nl
y 

on
e 

 (n
am

e 
of

 a
 c

hi
ld

)  
an

d 
on

e 
 (n

am
e 

of
 a

 c
hi

ld
). 

3 
Yo

u 
ha

ve
 lo

ts
 o

f t
hi

ng
s 

in
 c

om
m

on
 w

it
h 

th
e 

ot
he

r k
id

s 
an

d 
al

so
 lo

ts
 o

f t
hi

ng
s 

th
at

 a
re

 
di

ff
er

en
t.

 Y
ou

 h
av

e 
yo

ur
 o

w
n 

fa
m

ily
, y

ou
r h

ou
se

, 
yo

ur
 g

am
es

, y
ou

r j
oy

s,
 y

ou
r f

ea
rs

, y
ou

r s
tr

en
gt

hs
, 

yo
ur

 c
ha

lle
ng

es
, y

ou
r f

rie
nd

s.

4 
Th

er
e 

ar
e 

th
in

gs
 y

ou
 li

ke
, b

ut
 th

at
 o

th
er

 k
id

s 
do

n’
t l

ik
e.

 T
he

re
 a

re
 th

in
gs

 o
th

er
 k

id
s 

lik
e,

 b
ut

 th
at

 
yo

u 
do

n’
t l

ik
e.

 

→
  

As
k 

th
e 

ch
ild

re
n 

if 
th

ey
 re

co
gn

iz
e 

th
em

se
lv

es
 in

 th
e 

em
ot

io
ns

, a
tt

itu
de

s 
an

d 
ac

tiv
iti

es
 o

f t
he

 c
hi

ld
re

n 
in

 
th

e 
pi

ct
ur

e:
 g

iv
in

g 
an

d 
re

ce
iv

in
g 

a 
hu

g,
 p

la
yi

ng
 b

lo
ck

s,
 

re
ad

in
g,

 p
la

yi
ng

 a
lo

ne
 o

r w
ith

 o
th

er
s,

 c
ry

in
g 

or
 b

ei
ng

 
in

 a
 g

oo
d 

m
oo

d,
 e

tc
.

→
 

In
vi

te
 th

e 
ch

ild
re

n 
to

 ra
is

e 
th

ei
r h

an
d 

if 
th

ey
 li

ke
 to

:
• 

pl
ay

 in
 th

e 
pa

rk
 

• 
se

e 
cl

ow
ns

 
• 

pl
ay

 w
ith

 b
ug

s 
• 

ge
t t

he
ir 

ha
nd

s 
di

rt
y

→
 

Po
in

t o
ut

 w
ha

t t
he

y 
ha

ve
 in

 c
om

m
on

 a
nd

 w
ha

t i
s 

di
ff

er
en

t b
et

w
ee

n 
th

em
.

 

→
 

As
k 

op
en

-e
nd

ed
 q

ue
st

io
ns

, s
uc

h 
as

: 
• 

Te
ll 

m
e 

ev
er

yt
hi

ng
 a

bo
ut

 y
ou

r f
av

ou
rit

e 
ga

m
e/

 
co

lo
ur

s/
m

ea
ls

/a
ni

m
al

s;
• 

Ta
lk

 to
 m

e 
ab

ou
t w

ha
t y

ou
 li

ke
 a

bo
ut

 y
ou

rs
el

f; 
• 

Te
ll 

m
e 

ab
ou

t y
ou

r f
am

ily
, y

ou
r b

ro
th

er
s/

si
st

er
s/

fr
ie

nd
s.

5 
Th

er
e 

ar
e 

th
in

gs
 y

ou
 fi

nd
 e

as
y 

to
 d

o.
 T

hi
s 

is
 

w
ha

t w
e 

ca
ll 

ha
vi

ng
 s

tr
en

gt
hs

. T
he

re
 a

re
 a

ls
o 

so
m

e 
th

in
gs

 y
ou

 fi
nd

 m
or

e 
di

ffi
cu

lt
 to

 d
o,

 th
at

 
ta

ke
 y

ou
 a

 li
tt

le
 m

or
e 

tim
e 

to
 le

ar
n.

 Y
ou

 c
an

 re
ly

 
on

 p
eo

pl
e 

yo
u 

lik
e 

to
 h

el
p 

yo
u 

do
 s

om
et

hi
ng

 th
at

 
is

 h
ar

de
r f

or
 y

ou
. O

th
er

 p
eo

pl
e 

ca
n 

al
so

 a
sk

 y
ou

 
to

 h
el

p 
th

em
 w

ith
 s

om
et

hi
ng

 y
ou

 a
re

 g
oo

d 
at

. 
C

an
 y

ou
 n

am
e 

on
e 

of
 y

ou
r s

tr
en

gt
hs

 fo
r m

e?
 O

r 
so

m
et

hi
ng

 th
at

 y
ou

 a
re

 v
er

y 
go

od
 a

t?
 

→
  

If 
th

e 
ch

ild
 d

oe
sn

’t 
id

en
tif

y 
a 

st
re

ng
th

, n
am

e 
on

e 
fo

r 
th

em
. E

m
ph

as
iz

e 
th

e 
se

lf-
co

nfi
de

nc
e,

 in
de

pe
nd

en
ce

 
an

d 
re

so
ur

ce
fu

ln
es

s 
sh

ow
n 

by
 th

e 
ch

ild
re

n 
in

 d
iff

er
en

t 
si

tu
at

io
ns

. P
oi

nt
 o

ut
 th

at
 th

ey
 c

an
 c

ou
nt

 o
n 

ea
ch

 o
th

er
 in

 
di

ff
er

en
t a

ct
iv

iti
es

 o
r c

irc
um

st
an

ce
s.

 
Fo

r e
xa

m
pl

e:
 Y

ou
 o

ft
en

 h
el

p 
ot

he
rs

 w
he

n 
w

e’
re

 d
oi

ng
 

pu
zz

le
s.

 Y
ou

 h
el

p 
ot

he
rs

 w
he

n 
th

ey
 fe

el
 s

ad
 o

r a
re

 
m

is
si

ng
 th

ei
r p

ar
en

ts
.

 

• 
ea

t b
ro

cc
ol

i 
• 

go
 s

w
im

m
in

g
• 

pe
t a

 d
og

• 
pu

t o
n 

a 
sh

ow
, e

tc
. 
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xx
xx

x

Yo
u 

an
d 

m
e

2



Interpersonal relationships

Friends

Teacher at daycare
Parents in love

Fam
ily
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Yo
u 

an
d 

m
e

In
te

rp
er

so
na

l r
el

at
io

ns
hi

ps

→
  

 In
vi

te
 th

e 
ch

ild
re

n 
to

 p
oi

nt
 o

ut
 th

e 
di

ff
er

en
t t

yp
es

 
of

 re
la

tio
ns

hi
ps

 s
ho

w
n 

in
 th

e 
pi

ct
ur

e.

1 
W

e 
al

l l
ik

e 
to

 b
e 

w
ith

 th
e 

pe
op

le
 w

e 
lo

ve
. W

he
n 

w
e’

re
 b

ab
ie

s,
 w

e 
lik

e 
to

 b
e 

w
ith

 th
e 

pe
op

le
 w

e 
kn

ow
 

re
al

ly
 w

el
l, 

an
d 

th
at

 w
e 

se
e 

of
te

n,
 li

ke
 o

ur
 p

ar
en

ts
, 

ou
r b

ro
th

er
s,

 o
ur

 s
is

te
rs

, o
ur

 g
ra

nd
pa

re
nt

s 
an

d 
so

 o
n.

 T
ha

t i
s 

fa
m

ily
 lo

ve
...

 

→
  

 In
vi

te
 th

e 
ch

ild
re

n 
to

 ta
lk

 a
bo

ut
 th

ei
r f

am
ili

es
: 

• 
Ta

lk
 to

 m
e 

ab
ou

t y
ou

r f
am

ily
. 

• 
W

ha
t d

o 
yo

u 
lik

e 
to

 d
o 

w
ith

 y
ou

r b
ro

th
er

 o
r s

is
te

r?
 

W
ith

 y
ou

r p
ar

en
ts

? 
W

ith
 th

e 
ot

he
r p

eo
pl

e 
in

 
yo

ur
 fa

m
ily

? 

2 
W

he
n 

w
e 

ge
t o

ld
er

, w
e 

be
co

m
e 

in
te

re
st

ed
 in

 o
th

er
 

pe
op

le
 a

ro
un

d 
us

. W
e 

lik
e 

sp
en

di
ng

 ti
m

e 
w

ith
 g

irl
s 

an
d 

bo
ys

 o
f o

ur
 o

w
n 

ag
e,

 a
nd

 in
 p

la
ce

s 
ot

he
r t

ha
n 

at
 h

om
e.

 W
e 

lik
e 

to
 p

la
y,

 ta
lk

, l
au

gh
, a

nd
 d

o 
th

in
gs

 
w

ith
 th

es
e 

pe
op

le
. I

t m
ak

es
 u

s 
fe

el
 h

ap
py

. T
ha

t i
s 

fr
ie

nd
sh

ip
...

 

→
  

 In
vi

te
 th

e 
ch

ild
re

n 
to

 ta
lk

 a
bo

ut
 th

ei
r f

rie
nd

s.
 

• 
Te

ll 
m

e 
ab

ou
t y

ou
r f

rie
nd

s.
 

• 
W

ha
t d

o 
yo

u 
lik

e 
to

 d
o 

w
ith

 y
ou

r f
rie

nd
s?

  
W

ha
t k

in
d 

of
 g

am
es

 d
o 

yo
u 

lik
e 

to
 p

la
y 

w
ith

 
 (n

am
e 

of
 fr

ie
nd

)  ?

3 
W

he
n 

w
e 

be
co

m
e 

te
en

ag
er

s,
 a

nd
 th

en
 a

du
lts

, 
w

e 
m

ay
 fe

el
 a

 v
er

y 
st

ro
ng

 fe
el

in
g 

ab
ou

t a
no

th
er

 
pe

rs
on

. O
ur

 h
ea

rt
, o

ur
 h

ea
d 

an
d 

ou
r b

od
y 

w
an

t 
to

 b
e 

cl
os

e 
to

 th
is

 p
er

so
n.

 T
ha

t i
s 

fa
lli

ng
 in

 lo
ve

...
 

Re
m

em
be

r, 
a 

gr
ow

n-
up

 c
an

no
t f

al
l i

n 
lo

ve
 w

it
h 

 
a 

ch
ild

.

4 
Be

yo
nd

 fa
m

ily
, f

rie
nd

s 
an

d 
lo

ve
, y

ou
 a

re
 a

ls
o 

in
 

re
la

tio
ns

hi
p 

w
ith

 o
th

er
 p

eo
pl

e 
w

ho
m

 y
ou

 s
ee

 a
 

lo
t a

nd
 w

ho
 ta

ke
 c

ar
e 

of
 y

ou
. A

ll 
th

es
e 

pe
op

le
 li

ke
 

to
 te

ac
h 

yo
u 

ne
w

 th
in

gs
 a

nd
 ta

ke
 c

ar
e 

of
 y

ou
.  

Th
at

 is
 a

ff
ec

ti
on

 fr
om

 a
 g

ro
w

n-
up

...

→
  

In
vi

te
 th

e 
ch

ild
re

n 
to

 ta
lk

 a
bo

ut
 a

ct
iv

iti
es

 o
r m

om
en

ts
  

w
he

n 
th

ey
 w

er
e 

be
in

g 
ta

ke
n 

ca
re

 o
f b

y 
ot

he
r p

eo
pl

e:
 

te
ac

he
r, 

ba
by

si
tt

er
, s

w
im

m
in

g 
or

 d
an

ce
 in

st
ru

ct
or

, e
tc

. 
H

ow
 d

id
 th

is
 p

er
so

n 
ta

ke
 c

ar
e 

of
 th

em
? 

C
ar

e,
 s

af
et

y,
 

te
ac

hi
ng

, e
tc

.



Teacher G
abrielle

M
ilo

N
eighbour N

assim
Boundaries

N
eighbour

Friend 
Ling

Stranger

D
addy

Justine

M
om

m
y
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Yo
u 

an
d 

m
e

Bo
un

da
ri

es

1 
Th

er
e 

ar
e 

pe
op

le
 w

e 
kn

ow
 v

er
y 

w
el

l, 
pe

op
le

  
w

e 
kn

ow
 a

 li
tt

le
 a

nd
 p

eo
pl

e 
w

e 
do

n’
t k

no
w

 
at

 a
ll.

 T
he

 p
eo

pl
e 

w
e 

do
n’

t k
no

w
 a

t a
ll 

ar
e 

ca
lle

d 
“s

tr
an

ge
rs

.”
 

→
  

In
vi

te
 th

e 
ch

ild
re

n 
to

 p
oi

nt
 o

ut
 th

e 
pe

op
le

 a
ro

un
d 

Ju
st

in
e 

an
d 

to
 p

la
ce

 th
em

 in
 th

e 
va

rio
us

 c
ol

ou
r c

irc
le

s:
 

• 
D

oe
s 

Ju
st

in
e 

kn
ow

 h
er

 m
om

 v
er

y 
w

el
l?

   
• 

Is
 s

he
 a

 p
er

so
n 

cl
os

e 
to

 h
er

? 
So

 s
he

 g
oe

s 
in

 th
e 

ye
llo

w
 

ci
rc

le
. B

ut
 th

e 
m

an
 s

itt
in

g 
in

 th
e 

pa
rk

 is
 a

 s
tr

an
ge

r. 
H

e 
go

es
 in

 th
e 

re
d 

ci
rc

le
. 

2 
D

id
 y

ou
 n

ot
ic

e 
th

at
 th

e 
be

tt
er

 y
ou

 k
no

w
 a

 p
er

so
n 

an
d 

th
e 

cl
os

er
 th

ey
 a

re
 to

 y
ou

, t
he

 c
lo

se
r t

he
ir 

ci
rc

le
 is

 to
 y

ou
rs

? 
An

d 
th

at
 w

he
n 

a 
pe

rs
on

 is
 a

 
st

ra
ng

er
 a

nd
 fa

r a
w

ay
 fr

om
 y

ou
, t

he
ir 

ci
rc

le
 is

 
fa

rt
he

r f
ro

m
 y

ou
rs

? 

→
  

In
vi

te
 th

e 
ch

ild
re

n 
to

 ta
lk

 a
bo

ut
 th

ei
r c

ol
ou

re
d 

ci
rc

le
s 

an
d 

th
e 

pe
op

le
 c

lo
se

 to
 th

em
.

3 
D

id
 y

ou
 k

no
w

 th
at

 th
er

e 
ar

e 
th

in
gs

 y
ou

 c
an

 d
o 

w
ith

 p
eo

pl
e 

yo
u 

kn
ow

 re
al

ly
 w

el
l, 

bu
t y

ou
 c

an
’t 

do
 

w
ith

 p
eo

pl
e 

yo
u 

kn
ow

 le
ss

 w
el

l o
r w

ith
 s

tr
an

ge
rs

? 

→
  

D
is

cu
ss

 w
ith

 th
e 

ch
ild

re
n 

ab
ou

t a
ct

s 
th

at
 a

re
 a

cc
ep

ta
bl

e 
ba

se
d 

on
 h

ow
 w

el
l y

ou
 k

no
w

 th
e 

pe
rs

on
 b

y 
re

fe
rr

in
g 

yo
ur

se
lf 

to
 th

e 
co

lo
ur

ed
 c

irc
le

s.
 

 
Ex

am
pl

es
 o

f a
ct

s:
 

• 
G

iv
in

g 
a 

hu
g 

• 
G

oi
ng

 o
ff

 a
lo

ne
 w

ith
 a

 p
er

so
n

• 
G

et
tin

g 
tic

kl
ed

 
• 

H
ol

di
ng

 h
an

ds
 

• 
Et

c.



Personal space and privacy

M
ilo doesn’t like it  

w
hen people touch his head

M
ilo w

ants to be quiet

M
ilo only w

ants a hug 
from

 his daddy 

M
ilo doesn’t w

ant a hug 
from

 his friend

M
ilo doesn’t w

ant a kiss
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Yo
u 

an
d 

m
e

Pe
rs

on
al

 s
pa

ce
 a

nd
 p

ri
va

cy

1 
So

m
e 

ki
ds

 li
ke

 to
 g

et
 h

ug
s 

or
 b

e 
tic

kl
ed

, a
nd

 o
th

er
s 

do
n’

t l
ik

e 
th

at
. 

2 
O

n 
so

m
e 

da
ys

, y
ou

 m
ig

ht
 n

ot
 w

an
t t

o 
be

 c
ud

dl
ed

 
or

 to
uc

he
d 

by
 a

ny
on

e,
 a

nd
 it

’s
 o

ka
y 

to
 s

ay
 it

, s
o 

th
at

 p
eo

pl
e 

le
av

e 
yo

u 
al

on
e.

   
   

Th
er

e 
ar

e 
pe

op
le

 y
ou

 d
on

’t 
w

an
t t

o 
sn

ug
gl

e 
w

ith
 

or
 k

is
s,

 a
nd

 it
’s

 o
ka

y 
to

 re
fu

se
 to

 c
om

e 
cl

os
e 

to
 

th
em

, e
ve

n 
if 

th
ey

 a
sk

 y
ou

 a
 lo

t!

→
  

In
vi

te
 th

e 
ch

ild
re

n 
to

 n
am

e 
th

e 
pe

op
le

 th
ey

 li
ke

 c
ud

dl
in

g 
w

ith
 a

nd
 th

e 
m

om
en

ts
 th

ey
 w

ou
ld

 p
re

fe
r t

ha
t p

eo
pl

e 
st

ay
 

ou
ts

id
e 

th
ei

r p
er

so
na

l s
pa

ce
.

3 
D

id
 y

ou
 k

no
w

 th
at

 it
 is

 im
po

rt
an

t t
o 

al
w

ay
s 

as
k 

th
e 

ot
he

r p
er

so
n 

if 
th

ey
 w

an
t a

 h
ug

 b
ef

or
e 

yo
u 

gi
ve

 
on

e?
 D

id
 y

ou
 k

no
w

 th
at

 if
 th

e 
pe

rs
on

 s
ay

s 
no

, i
t’s

 
no

t b
ec

au
se

 th
ey

 d
on

’t 
lik

e 
yo

u,
 b

ut
 b

ec
au

se
 th

ey
 

ju
st

 n
ee

d 
a 

lit
tle

 s
pa

ce
? 

It’
s 

im
po

rt
an

t t
o 

lis
te

n 
to

 th
e 

pe
rs

on
 w

he
n 

th
ey

 s
ay

 n
o.

 W
e 

ca
ll 

th
is

 “
re

sp
ec

tin
g 

th
ei

r p
er

so
na

l s
pa

ce
”.

 

 
Yo

ur
 p

er
so

na
l s

pa
ce

 is
 th

e 
sp

ac
e 

ar
ou

nd
 y

ou
 th

at
 

yo
u 

ne
ed

 in
 o

rd
er

 to
 fe

el
 g

oo
d.

 Y
ou

r p
er

so
na

l s
pa

ce
 

m
ig

ht
 b

e 
bi

g 
or

 s
m

al
l, 

it 
de

pe
nd

s 
on

 e
ac

h 
pe

rs
on

.

 

→
  

Re
fe

r t
o 

th
e 

pi
ct

ur
e 

fo
r e

xa
m

pl
es

 w
he

re
 a

 n
um

be
r o

f p
eo

pl
e 

en
te

r M
ilo

’s 
pe

rs
on

al
 s

pa
ce

 w
ith

ou
t a

sk
in

g 
hi

s 
pe

rm
is

si
on

. 

4 
D

id
 y

ou
 k

no
w

 th
at

 y
ou

 a
lw

ay
s 

ha
ve

 to
 k

no
ck

 o
n 

th
e 

do
or

 o
r a

sk
 if

 y
ou

 c
an

 c
om

e 
in

 b
ef

or
e 

yo
u 

go
 

in
to

 th
e 

ba
th

ro
om

, t
he

 b
ed

ro
om

 o
r a

ny
w

he
re

 e
ls

e 
so

m
eo

ne
 is

 c
ha

ng
in

g 
th

ei
r c

lo
th

es
? 

Th
es

e 
pl

ac
es

 
ar

e 
pr

iv
at

e,
 s

o 
it’

s 
im

po
rt

an
t t

o 
w

ai
t f

or
 th

e 
pe

rs
on

 
to

 s
ay

 y
es

 b
ef

or
e 

en
te

rin
g.

 A
 p

riv
at

e 
sp

ac
e 

is
 a

 
sp

ac
e 

w
he

re
 y

ou
 c

an
 b

e 
by

 y
ou

rs
el

f, 
w

ith
 n

ob
od

y 
el

se
 w

ith
 y

ou
.

5 
W

ai
tin

g 
be

fo
re

 y
ou

 e
nt

er
 a

 p
riv

at
e 

sp
ac

e 
is

 c
al

le
d 

re
sp

ec
ti

ng
 p

ri
va

cy
. 

→
  

Ex
pl

ai
n 

to
 th

e 
ch

ild
re

n 
th

at
 th

ey
 c

an
 a

lw
ay

s 
as

k 
to

 b
e 

le
ft

 a
lo

ne
 w

he
n 

th
ey

 a
re

 g
et

tin
g 

ch
an

ge
d 

or
 g

oi
ng

 to
 

th
e 

ba
th

ro
om

, a
nd

 th
at

 n
ob

od
y 

ge
ts

 to
 s

ee
 th

ei
r p

riv
at

e 
pa

rt
s 

or
 th

ei
r u

nd
er

w
ea

r. 

→
 

Re
fe

rr
in

g 
to

 th
e 

pi
ct

ur
e,

 c
he

ck
 to

 s
ee

 th
e 

ch
ild

re
n’

s 
co

m
pr

eh
en

si
on

 b
y 

as
ki

ng
 th

em
 th

e 
fo

llo
w

in
g 

qu
es

tio
ns

: 
• 

D
o 

yo
u 

ha
ve

 th
e 

rig
ht

, l
ik

e 
M

ilo
, t

o 
re

fu
se

 a
 h

ug
? 

 
(t

he
 c

hi
ld

re
n 

m
us

t 
sa

y 
ye

s)
 

• 
H

ow
 d

o 
yo

u 
kn

ow
 if

 y
ou

r f
rie

nd
 w

an
ts

 a
 h

ug
  ? 

• 
W

ha
t d

o 
yo

u 
ne

ed
 to

 d
o 

if 
so

m
eo

ne
 d

oe
sn

’t 
re

sp
ec

t 
yo

ur
 p

er
so

na
l s

pa
ce

? 
• 

Ar
e 

yo
u 

al
lo

w
ed

 to
 w

at
ch

 a
 fr

ie
nd

 w
he

n 
th

ey
 g

o 
to

 
th

e 
ba

th
ro

om
?



Self-affi
rm

ation

Stop  ! 
I don’t like that!
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Yo
u 

an
d 

m
e

Se
lf

-a
ffi

rm
at

io
n

1 
W

ha
t d

oe
s 

it
 m

ea
n 

to
 s

el
f-

affi
rm

? 
 

Se
lf-

affi
rm

in
g 

m
ea

ns
 b

ei
ng

 a
bl

e 
to

 s
ay

 w
ha

t y
ou

 
lik

e 
an

d 
w

ha
t y

ou
 d

on
’t 

lik
e 

to
 o

th
er

 p
eo

pl
e.

 It
 a

ls
o 

m
ea

ns
 d

ec
id

in
g 

w
ha

t y
ou

 w
an

t a
nd

 d
on

’t 
w

an
t. 

Se
lf-

affi
rm

in
g 

m
ea

ns
 a

sk
in

g 
ot

he
rs

 to
 re

sp
ec

t u
s.

 
Fo

r s
om

e 
ki

ds
, t

ha
t’s

 e
as

y;
 fo

r o
th

er
s,

 it
’s 

no
t.

→
  

Re
fe

rr
in

g 
to

 th
e 

pi
ct

ur
e,

 a
sk

 th
e 

ch
ild

re
n 

to
 ta

lk
 a

bo
ut

 
si

tu
at

io
ns

 w
he

re
 th

ey
 c

an
 s

el
f-a

ffi
rm

. F
or

 e
xa

m
pl

e:
 

• 
W

he
n 

an
ot

he
r c

hi
ld

 m
ak

es
 a

 fa
ce

 a
t y

ou
• 

W
he

n 
so

m
eo

ne
 p

us
he

s 
yo

u
• 

W
he

n 
so

m
eo

ne
 h

ur
ts

 y
ou

• 
W

he
n 

so
m

eo
ne

 la
ug

hs
 a

t y
ou

2 
D

id
 y

ou
 k

no
w

 th
at

 n
ob

od
y 

ca
n 

kn
ow

 w
ha

t y
ou

’r
e 

th
in

ki
ng

 in
 y

ou
r h

ea
d 

an
d 

fe
el

in
g 

in
 y

ou
r h

ea
rt

 
if 

yo
u 

do
n’

t s
ay

 it
 c

le
ar

ly
 w

ith
 y

ou
r w

or
ds

 a
nd

 
w

ith
 y

ou
r b

od
y?

3 
If

 y
ou

 w
an

t t
o 

sa
y 

so
m

et
hi

ng
 c

le
ar

ly
 to

 
so

m
eo

ne
, y

ou
 h

av
e 

to
:

• 
St

an
d 

up
 s

tr
ai

gh
t, 

on
e 

fo
ot

 fo
rw

ar
d 

pl
an

te
d 

on
 

th
e 

gr
ou

nd
, a

nd
 p

ut
 y

ou
r h

an
ds

 o
n 

yo
ur

 h
ip

s.
• 

Lo
ok

 th
e 

pe
rs

on
 in

 th
e 

ey
es

.
• 

In
ha

le
 d

ee
pl

y,
 s

pe
ak

 lo
ud

ly
 a

nd
 c

le
ar

ly
 

so
 th

ey
 u

nd
er

st
an

d 
yo

ur
 m

es
sa

ge
.

→
  

In
vi

te
 th

e 
ch

ild
re

n 
to

 p
ra

ct
is

e 
se

lf-
affi

rm
at

io
n 

by
 ta

ki
ng

 
th

e 
po

st
ur

e 
an

d 
re

pe
at

in
g 

va
rio

us
 s

en
te

nc
es

 s
uc

h 
as

: 
• 

Ba
ck

 o
ff

! Y
ou

’re
 b

ot
he

rin
g 

m
e!

; 
• 

St
op

! I
 d

on
’t 

lik
e 

th
at

!; 
• 

N
o!

 I 
do

n’
t w

an
t t

o 
pl

ay
 th

at
 g

am
e!

4 
If 

it’
s 

st
ill

 d
iffi

cu
lt 

fo
r y

ou
 to

 s
el

f-a
ffi

rm
, i

t m
ig

ht
 

he
lp

 to
 th

in
k 

of
 th

in
gs

 th
at

 g
iv

e 
yo

u 
co

ur
ag

e 
or

 
st

re
ng

th
.

→
  

As
k 

th
e 

ch
ild

re
n 

to
 n

am
e 

pe
op

le
, c

ha
ra

ct
er

s,
 a

ni
m

al
s,

 
so

ng
s 

an
d 

w
or

ds
 th

at
 g

iv
e 

th
em

 c
ou

ra
ge

 a
nd

 th
at

 c
an

 
he

lp
 in

 th
ei

r s
ea

rc
h 

fo
r a

ffi
rm

at
io

ns
 (e

.g
., 

a 
fr

ie
nd

 w
ho

 
is

 a
lw

ay
s 

en
co

ur
ag

in
g,

 a
 s

up
er

he
ro

 w
ho

 g
iv

es
 th

em
 

st
re

ng
th

, a
 li

on
 th

at
 ro

ar
s)

, o
r a

sk
 th

em
 to

 m
en

ta
lly

 re
pe

at
 

ph
ra

se
s 

lik
e:

 I 
ca

n 
do

 it
! I

 c
an

 m
ak

e 
it!

 I 
am

 ri
gh

t! 
Et

c.
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xx
xx

x

M
y 

he
ar

t,
 m

y 
he

ad

3



Basic em
otions

Justine 
is scared

Ling 
is sad

Justine 
is angry

M
ilo 

is happy
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M
y 

he
ar

t, 
m

y 
he

ad

Ba
si

c 
em

ot
io

ns
 

1 
D

id
 y

ou
 k

no
w

 th
at

 e
ve

ry
on

e 
fe

el
s 

em
ot

io
ns

 
in

 th
ei

r h
ea

rt
? 

2 
Sh

ow
 m

e 
w

he
re

 y
ou

r h
ea

rt
 is

. W
ha

t e
m

ot
io

ns
 

do
 y

ou
 k

no
w

?  

→
  

In
vi

te
 th

e 
ch

ild
re

n 
to

 n
am

e 
th

e 
em

ot
io

ns
 o

f t
he

 
ch

ar
ac

te
rs

 in
 th

e 
pi

ct
ur

e:
 jo

y,
 a

ng
er

, f
ea

r a
nd

 s
ad

ne
ss

. 
As

k 
th

e 
ch

ild
re

n 
w

ha
t t

he
 c

ha
ra

ct
er

s 
fe

el
 a

nd
 w

hy
 th

ey
 

fe
el

 th
at

 w
ay

.

3 
D

id
 y

ou
 n

ot
ic

e 
th

at
 th

er
e 

ar
e 

ni
ce

 e
m

ot
io

ns
, l

ik
e 

jo
y,

 c
al

m
, e

xc
ite

m
en

t a
nd

 s
ur

pr
is

e?
 T

he
se

 a
re

 
“s

un
ny

 e
m

ot
io

ns
.”

 T
he

re
 a

re
 a

ls
o 

le
ss

 p
le

as
an

t 
em

ot
io

ns
, l

ik
e 

sa
dn

es
s,

 fe
ar

 a
nd

 a
ng

er
: t

he
se

 a
re

 
“c

lo
ud

 e
m

ot
io

ns
.”

 

 4 
Al

l c
hi

ld
re

n 
ha

ve
 e

m
ot

io
ns

 a
nd

 e
xp

re
ss

 th
em

 u
si

ng
 

w
or

ds
 o

r w
ith

 th
ei

r b
od

ie
s.

→
  

In
vi

te
 th

e 
ch

ild
re

n 
to

 s
ta

nd
 u

p 
an

d 
m

im
e 

th
e 

em
ot

io
ns

 
on

e 
af

te
r a

no
th

er
. P

ay
 a

tt
en

tio
n 

to
 th

e 
bo

dy
 la

ng
ua

ge
 

re
la

te
d 

to
 th

e 
em

ot
io

ns
, a

nd
 n

ot
 o

nl
y 

th
e 

fa
ce

s.
 

5 
Th

is
 is

 h
ow

 y
ou

r b
od

y 
sp

ea
ks

 to
 y

ou
 w

he
n 

yo
u 

fe
el

 
an

 e
m

ot
io

n:
• 

W
he

n 
yo

u 
ar

e 
sa

d,
 y

ou
 m

ig
ht

 c
ry

, f
ee

l a
 lu

m
p 

in
 th

e 
th

ro
at

, b
e 

be
nt

 fo
rw

ar
d 

an
d 

fe
el

 h
ea

vy
, 

cu
rl 

up
 in

 a
 li

tt
le

 b
al

l, 
w

an
t t

o 
be

 a
lo

ne
. 

• 
W

he
n 

yo
u 

ar
e 

an
gr

y,
 y

ou
 m

ig
ht

 g
ru

nt
, f

ro
w

n,
 

gl
ar

e,
 g

rit
 y

ou
r t

ee
th

, s
ta

m
p 

a 
fo

ot
, c

le
nc

h 
yo

ur
 

fis
ts

, t
ur

n 
re

d 
in

 th
e 

fa
ce

.
• 

W
he

n 
yo

u 
ar

e 
af

ra
id

, y
ou

 m
ig

ht
 ju

m
p,

 fr
ee

ze
, 

fe
el

 th
e 

he
ar

t b
ea

t f
as

te
r, 

fe
el

 w
ar

m
, h

av
e 

a 
tu

m
m

y 
ac

he
, w

an
t t

o 
hi

de
, g

et
 d

am
p 

ha
nd

s,
 

tr
em

bl
e 

or
 s

ha
ke

.
• 

W
he

n 
yo

u 
ar

e 
ha

pp
y,

 y
ou

 m
ig

ht
 s

m
ile

, f
ee

l 
go

od
, b

e 
pl

ea
se

d 
w

ith
 th

e 
pe

op
le

 a
ro

un
d 

yo
u,

 
fe

el
 c

al
m

 a
nd

 li
gh

t o
r e

xc
ite

d 
an

d 
w

an
tin

g 
to

 
sk

ip
 a

nd
 ju

m
p.



Talk about it w
ith 

w
ords

M
anaging em

otions Breathe

D
istract yourself

H
ow

 can you bring the sun back 
to your heart?
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M
y 

he
ar

t, 
m

y 
he

ad

M
an

ag
in

g 
em

ot
io

ns
 

1 
It’

s 
no

rm
al

 to
 h

av
e 

“c
lo

ud
 e

m
ot

io
ns

” 
in

 y
ou

r h
ea

rt
, 

bu
t i

t d
oe

sn
’t 

fe
el

 g
oo

d.
 L

uc
ki

ly
, t

he
re

 a
re

 lo
ts

 o
f 

w
ay

s 
to

 b
rin

g 
th

e 
su

n 
ba

ck
 to

 y
ou

r h
ea

rt
, s

uc
h 

as
:

• 
Br

ea
th

in
g 

ge
nt

ly
. T

o 
he

lp
, y

ou
 c

an
 im

ag
in

e 
th

at
 

yo
u’

re
 s

m
el

lin
g 

a 
flo

w
er

, a
nd

 th
en

, t
ha

t y
ou

’re
 

bl
ow

in
g 

ou
t a

 c
an

dl
e.

→
  

In
vi

te
 th

e 
ch

ild
re

n 
to

 p
re

te
nd

 th
ey

’re
 p

ic
ki

ng
 a

 fl
ow

er
 in

 
on

e 
ha

nd
 a

nd
 p

ic
ki

ng
 u

p 
a 

ca
nd

le
 fr

om
 a

 b
irt

hd
ay

 c
ak

e 
w

ith
 th

e 
ot

he
r h

an
d.

 S
ho

w
 th

em
 h

ow
 to

 s
m

el
l t

he
 fl

ow
er

 
sl

ow
ly

 a
nd

 to
 b

lo
w

 o
ut

 th
e 

ca
nd

le
 s

lo
w

ly
, u

nt
il 

th
ey

 
fe

el
 c

al
m

er
. 

• 
C

ha
ng

in
g 

yo
ur

 m
oo

d 
by

 m
ak

in
g 

m
ov

em
en

ts
 

or
 d

oi
ng

 a
ct

iv
iti

es
 th

at
 fe

el
 g

oo
d.

 

→
  

In
vi

te
 th

e 
ch

ild
re

n 
to

 n
am

e 
ho

bb
ie

s 
th

at
 h

el
p 

th
em

 c
al

m
 

do
w

n 
or

 c
om

e 
ou

t o
f a

 b
ad

 m
oo

d.
 F

or
 e

xa
m

pl
e,

 d
ra

w
in

g,
 

pl
ay

in
g 

w
ith

 c
la

y,
 p

la
yi

ng
 o

ut
si

de
, j

um
pi

ng
 in

 p
la

ce
, e

tc
. 

Us
e 

th
e 

pi
ct

ur
e 

fo
r h

el
p,

 a
s 

ne
ed

ed
. 

2 
Sa

y 
w

it
h 

w
or

ds
 h

ow
 y

ou
 fe

el
 to

 th
e 

pe
rs

on
 

w
ho

 p
ut

 a
 c

lo
ud

 in
 y

ou
r h

ea
rt

 o
r t

o 
an

ot
he

r p
er

so
n 

yo
u 

tr
us

t w
ho

 c
an

 h
el

p 
yo

u 
fe

el
 b

et
te

r. 

→
  

G
iv

e 
ex

am
pl

es
 to

 th
e 

ch
ild

re
n 

by
 s

ay
in

g 
cl

ea
rly

:
• 

 , 
I f

ee
l s

ad
 w

he
n 

yo
u 

w
on

’t 
le

t m
e 

pl
ay

 
w

ith
 y

ou
. 

• 
 , 

I a
m

 a
ng

ry
 b

ec
au

se
 

 to
ok

 
th

e 
to

y 
I w

an
te

d.
• 

 , 
I w

as
 a

fr
ai

d 
w

he
n 

yo
u 

tu
rn

ed
 o

ut
 

th
e 

lig
ht

.

3 
D

id
 y

ou
 k

no
w

 th
e 

be
st

 w
ay

 to
 fi

nd
 o

ut
 w

ha
t 

so
m

eo
ne

 e
ls

e 
is

 fe
el

in
g 

in
 th

ei
r h

ea
rt

 is
 to

 a
sk

 th
em

, 
“H

ow
 a

re
 y

ou
 fe

el
in

g 
in

 y
ou

r h
ea

rt
?”

 

→
  

As
k 

th
e 

ch
ild

re
n,

 o
ne

 b
y 

on
e,

 h
ow

 th
ey

 a
re

 fe
el

in
g 

in
 th

ei
r h

ea
rt

s 
rig

ht
 n

ow
. 



N
orm

alizing em
otions
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M
y 

he
ar

t, 
m

y 
he

ad

N
or

m
al

iz
in

g 
em

ot
io

ns
 

1 
D

id
 y

ou
 k

no
w

 th
at

 y
ou

’r
e 

al
lo

w
ed

 to
 b

e 
an

gr
y?

 
It 

do
es

n’
t m

ea
n 

yo
u’

re
 n

ot
 n

ic
e.

 E
ve

ry
on

e 
fe

el
s 

an
gr

y:
 g

irl
s 

an
d 

bo
ys

, a
du

lts
 a

nd
 k

id
s.

 E
ve

ry
on

e 
so

m
et

im
es

 w
an

ts
 to

 y
el

l, 
hi

t a
nd

 th
ro

w
 th

in
gs

 w
he

n 
th

ey
’re

 m
ad

. 

→
  

Po
in

t t
o 

M
ilo

 w
ho

 is
 a

ng
ry

 in
 th

e 
pi

ct
ur

e.
 A

sk
 c

hi
ld

re
n:

 
 Te

ll 
m

e 
ab

ou
t t

he
 la

st
 ti

m
e 

yo
u 

w
er

e 
an

gr
y.

2 
D

id
 y

ou
 k

no
w

 th
at

 y
ou

’r
e 

al
lo

w
ed

 to
 c

ry
 w

he
n 

yo
u 

fe
el

 s
ad

? 
It 

do
es

n’
t m

ea
n 

yo
u’

re
 a

 b
ab

y.
 

Ev
er

yo
ne

 fe
el

s 
sa

d 
so

m
et

im
es

: g
irl

s 
an

d 
bo

ys
, 

ad
ul

ts
 a

nd
 k

id
s.

 E
ve

ry
on

e 
w

an
ts

 to
 c

ry
 w

he
n 

th
ey

 fe
el

 s
ad

, e
ve

n 
gr

ow
n-

up
s.

 

→
  

Po
in

t t
o 

M
ilo

 a
nd

 J
us

tin
e’

s 
da

d,
 w

ho
 is

 s
ad

 in
 th

e 
pi

ct
ur

e.
  

 Te
ll 

m
e 

ab
ou

t t
he

 la
st

 ti
m

e 
yo

u 
w

er
e 

sa
d.

3 
D

id
 y

ou
 k

no
w

 th
at

 y
ou

’r
e 

al
lo

w
ed

 to
 b

e 
sc

ar
ed

? 
It 

do
es

n’
t m

ea
n 

yo
u’

re
 n

ot
 b

ra
ve

. E
ve

ry
on

e 
fe

el
s 

sc
ar

ed
: g

irl
s 

an
d 

bo
ys

, a
du

lts
 a

nd
 k

id
s.

 E
ve

ry
on

e 
ca

n 
fr

ee
ze

 o
r f

ee
l l

ik
e 

ru
nn

in
g 

aw
ay

 w
he

n 
th

ey
’re

 
sc

ar
ed

, e
ve

n 
gr

ow
n-

up
s.

 

→
  

Po
in

t t
o 

N
as

si
m

, J
us

tin
e 

an
d 

M
ilo

’s 
ne

ig
hb

or
, w

ho
 is

 
af

ra
id

 in
 th

e 
pi

ct
ur

e.
  

 Te
ll 

m
e 

ab
ou

t t
he

 la
st

 ti
m

e 
yo

u 
w

er
e 

af
ra

id
. 

4 
D

id
 y

ou
 k

no
w

 th
at

 e
ve

ry
 p

er
so

n 
ar

ou
nd

 y
ou

 h
as

 
a 

he
ar

t f
ul

l o
f e

m
ot

io
ns

, l
ik

e 
Ju

st
in

e 
an

d 
M

ilo
’s 

da
d 

on
 th

e 
pi

ct
ur

e?
 D

id
 y

ou
 k

no
w

 th
at

 e
m

ot
io

ns
 

ar
e 

al
w

ay
s 

ch
an

gi
ng

? 
Th

ey
 s

ho
w

 u
p,

 s
ta

y 
a 

w
hi

le
 

an
d 

th
en

 le
av

e,
 d

ep
en

di
ng

 o
n 

w
ha

t’s
 h

ap
pe

ni
ng

 
th

at
 d

ay
.

→
  

As
k 

th
e 

ch
ild

re
n 

to
 e

xp
re

ss
 th

ei
r e

m
ot

io
ns

. H
ow

 w
er

e 
yo

u 
fe

el
in

g 
in

 y
ou

r h
ea

rt
 th

is
 m

or
ni

ng
? 

An
d 

no
w

? 
G

iv
e 

th
e 

ex
am

pl
e 

of
 a

 c
hi

ld
 w

ho
se

 e
m

ot
io

na
l e

xp
er

ie
nc

e 
ha

s 
ch

an
ge

d 
si

nc
e 

ar
riv

in
g 

at
 th

e 
da

yc
ar

e.
 E

m
ph

as
iz

e 
th

at
 

fe
el

in
gs

 p
as

s 
an

d 
ch

an
ge

 o
ve

r t
he

 c
ou

rs
e 

of
 th

e 
da

y.



H
elpful and harm

ful thoughts
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M
y 

he
ar

t, 
m

y 
he

ad

H
el

pf
ul

 a
nd

 h
ar

m
fu

l t
ho

ug
ht

s

1 
D

id
 y

ou
 k

no
w

 th
at

 a
ll 

ki
ds

 a
nd

 a
du

lt
s 

th
in

k 
ab

ou
t 

th
in

gs
 in

si
de

 th
ei

r h
ea

ds
 a

ll 
da

y?

→
  

In
vi

te
 th

e 
ch

ild
re

n 
to

 s
ay

 w
ha

t L
in

g 
is

 th
in

ki
ng

 a
bo

ut
 

on
 th

e 
fir

st
 p

ic
tu

re
, a

nd
 w

ha
t h

e’
s 

th
in

ki
ng

 a
bo

ut
 in

 th
e 

se
co

nd
 p

ic
tu

re
.

2 
W

he
n 

w
e’

re
 th

in
ki

ng
 a

bo
ut

 s
om

et
hi

ng
, w

e 
m

ig
ht

 
sa

y 
w

or
ds

 in
 o

ur
 h

ea
d.

 L
ik

e 
Li

ng
, w

ho
 is

 s
ur

el
y 

sa
yi

ng
 to

 h
im

se
lf:

• 
“I

 c
an

’t 
w

ai
t f

or
 m

y 
bi

rt
hd

ay
 a

nd
 to

 b
lo

w
 o

ut
 th

e 
ca

nd
le

s 
on

 m
y 

ca
ke

!”
 

• 
“O

h 
no

! I
 b

ro
ke

 m
y 

to
y!

”

3 
Th

es
e 

w
or

ds
 w

e 
sa

y 
in

 o
ur

 h
ea

ds
 a

re
 th

ou
gh

ts
. 

W
e 

sa
y 

th
em

 in
 o

ur
 h

ea
ds

, b
ut

 w
e 

do
n’

t s
ay

 th
em

 
w

ith
 o

ur
 m

ou
th

s.
 

→
  

In
vi

te
 th

e 
ch

ild
re

n 
to

 re
co

gn
iz

e 
w

ha
t t

he
y’

re
 th

in
ki

ng
 

ab
ou

t i
n 

va
rio

us
 s

itu
at

io
ns

 b
y 

ha
vi

ng
 th

em
 ra

is
e 

th
ei

r 
ha

nd
s 

if 
th

ey
’re

 th
in

ki
ng

 th
es

e 
w

or
ds

 in
 th

ei
r h

ea
ds

:
• 

W
he

n 
yo

u 
ta

st
e 

so
m

et
hi

ng
 y

ou
 d

on
’t 

lik
e 

at
 lu

nc
h,

 w
ho

 
th

in
ks

 in
 th

ei
r h

ea
d:

 “
Ew

! I
 d

on
’t 

lik
e 

th
is

!”
 

• 
W

he
n 

yo
u 

w
ak

e 
up

 in
 th

e 
m

or
ni

ng
, w

ho
 s

ay
s:

 “
I’m

 h
un

gr
y!

 
I w

an
t m

y 
br

ea
kf

as
t!”

• 
W

he
n 

yo
u 

ha
ve

 to
 p

ee
 a

nd
 it

’s 
ge

tt
in

g 
ur

ge
nt

, w
ho

 s
ay

s:
 

“I
 h

av
e 

to
 g

o 
to

 th
e 

ba
th

ro
om

, q
ui

ck
, q

ui
ck

!”
• 

In
 th

e 
af

te
rn

oo
n,

 w
he

n 
th

e 
da

y 
is

 a
lm

os
t d

on
e 

an
d 

pa
re

nt
s 

st
ar

t a
rr

iv
in

g 
to

 d
ay

ca
re

, w
ho

 th
in

ks
 in

 th
ei

r 
he

ad
:  

“I
 c

an
’t 

w
ai

t t
o 

go
 h

om
e!

”

4 
Th

es
e 

th
ou

gh
ts

 a
re

 a
lw

ay
s 

th
er

e,
 in

 o
ur

 h
ea

ds
. 

At
 n

ig
ht

, t
he

y 
tu

rn
 in

to
 d

re
am

s.
 

5 
D

id
 y

ou
 k

no
w

 th
at

 n
ob

od
y,

 n
ot

 e
ve

n 
yo

ur
 p

ar
en

t·s
, 

ca
n 

kn
ow

 w
ha

t y
ou

’re
 th

in
ki

ng
 in

 y
ou

r h
ea

d?

6 
Th

e 
on

ly
 w

ay
 to

 k
no

w
 w

ha
t s

om
eo

ne
 is

 th
in

ki
ng

 
is

 to
 a

sk
 th

em
: “

W
ha

t a
re

 y
ou

 th
in

ki
ng

 a
bo

ut
?”
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xx
xx

x

I t
ak

e 
ca

re
 o

f m
ys

el
f 

4

* 
 Th

is
 s

ec
tio

n 
ad

dr
es

se
s 

se
xu

al
 v

io
le

nc
e.

 A
s 

th
e 

to
pi

cs
 o

f t
he

se
 d

is
cu

ss
io

ns
 a

re
 c

lo
se

ly
 

in
te

rr
el

at
ed

, w
e 

re
co

m
m

en
d 

th
at

 y
ou

 p
re

se
nt

 th
em

 to
 c

hi
ld

re
n 

ov
er

 a
 s

ho
rt

 p
er

io
d 

of
 ti

m
e 

so
 th

at
 th

ey
 m

ay
 c

le
ar

ly
 g

ra
sp

 th
e 

ke
y 

co
nc

ep
ts

. D
o 

no
t h

es
ita

te
 to

 g
o 

ba
ck

 
ov

er
 th

em
 a

ga
in

 w
he

n 
ne

ed
 b

e.



I feel good. 
M

y heart is happy!

I don’t like this.  
I w

ant to leave

Listening to your head, your heart and your body



47

I t
ak

e 
ca

re
 o

f m
ys

el
f

Li
st

en
in

g 
to

 y
ou

r h
ea

d,
 y

ou
r h

ea
rt

 a
nd

 y
ou

r b
od

y

1 
(w

hi
le

 p
o

in
ti

ng
 t

o
 e

ac
h 

o
f 

yo
ur

 b
o

dy
 p

ar
ts

, e
xp

la
in

)  
   

   

Yo
ur

 h
ea

d,
 y

ou
r h

ea
rt

 a
nd

 y
ou

r b
od

y 
se

nd
 

yo
u 

m
es

sa
ge

s 
al

l d
ay

 lo
ng

. 

 
It 

is
 v

er
y 

im
po

rt
an

t t
o 

lis
te

n 
to

 w
ha

t y
ou

r h
ea

d,
 

yo
ur

 h
ea

rt
 a

nd
 y

ou
r b

od
y 

sa
y,

 a
nd

 th
at

 y
ou

 
tr

us
t t

he
m

. 

2 
(p

o
in

ti
ng

 t
o

 t
he

 p
ic

tu
re

 o
f 

ha
pp

y 
ju

st
in

e,
 e

xp
la

in
)  

Th
er

e 
ar

e 
ac

ts
 th

at
 c

an
 b

ri
ng

 s
un

sh
in

e 
in

to
 

yo
ur

 h
ea

rt
 a

nd
 y

ou
r b

od
y.

 T
he

y 
he

lp
 u

s 
fe

el
 

ca
lm

, h
ap

py
, j

oy
fu

l, 
co

m
fo

rt
ed

, e
tc

. T
he

se
 a

ct
s 

of
te

n 
br

in
g 

su
ns

hi
ne

 in
to

 y
ou

r t
ho

ug
ht

s,
 li

ke
 

w
he

n 
w

e 
sa

y 
in

 o
ur

 h
ea

ds
: “

I f
ee

l g
oo

d,
” 

“I
 w

an
t t

o 
st

ay
 h

er
e,

” 
“M

y 
he

ar
t i

s 
ha

pp
y,

” 
et

c.
 Te

ll 
m

e 
ab

ou
t 

ac
ts

 th
at

 m
ak

e 
yo

u 
fe

el
 g

oo
d 

in
 y

ou
r h

ea
rt

, i
n 

yo
ur

 
he

ad
 a

nd
 in

 y
ou

r b
od

y.

→
  

 As
k 

th
e 

ch
ild

re
n 

w
ha

t m
ak

es
 th

em
 fe

el
 g

oo
d,

 
fo

r e
xa

m
pl

e:
 

• 
A 

hu
g 

fr
om

 y
ou

r g
ra

nd
m

ot
he

r t
o 

co
ns

ol
e 

yo
u 

w
he

n 
yo

u 
fe

el
 s

ad
.

• 
A 

hi
gh

-fi
ve

 fr
om

 y
ou

r f
rie

nd
 w

he
n 

yo
u 

di
d 

a 
go

od
 th

in
g.

• 
W

he
n 

yo
ur

 p
ar

en
t·s

 s
tr

ok
e 

yo
ur

 h
ea

d 
or

 y
ou

r b
ac

k 
be

fo
re

 y
ou

 fa
ll 

as
le

ep
.

3 
(p

o
in

ti
ng

 t
o

 t
he

 p
ic

tu
re

 o
f 

sc
ar

ed
 J

us
ti

ne
, e

xp
la

in
)  

Th
er

e 
ar

e 
ac

ts
 th

at
 b

ri
ng

 c
lo

ud
s 

in
to

 o
ur

 
he

ar
ts

 a
nd

 o
ur

 b
od

ie
s,

 li
ke

 w
he

n 
w

e 
fe

el
 a

ng
ry

, 
sa

d,
 s

ca
re

d,
 e

tc
. T

he
se

 a
ct

s 
of

te
n 

br
in

g 
cl

ou
ds

 
in

to
 o

ur
 th

ou
gh

ts
, l

ik
e 

w
he

n 
w

e 
sa

y 
in

 o
ur

 h
ea

ds
: 

“I
 d

on
’t 

lik
e 

th
at

,”
 “

I w
an

t t
o 

le
av

e,
” 

“M
y 

he
ar

t i
s 

an
gr

y,
” 

et
c.

 Te
ll 

m
e 

ab
ou

t a
ct

s 
th

at
 m

ak
e 

yo
u 

fe
el

 
no

t g
oo

d 
in

 y
ou

r h
ea

rt
, y

ou
r h

ea
d 

or
 y

ou
r b

od
y.

→
  

As
k 

th
e 

ch
ild

re
n 

w
ha

t m
ak

es
 th

em
 fe

el
 b

ad
, 

fo
r e

xa
m

pl
e:

  
• 

W
he

n 
an

ot
he

r p
er

so
n 

pu
sh

es
 th

em
.

• 
W

he
n 

so
m

eo
ne

 g
iv

es
 th

em
 a

 h
ug

 th
ey

 d
on

’t 
w

an
t.

4 
Tr

us
t y

ou
rs

el
f. 

If 
an

 a
ct

 b
rin

gs
 c

lo
ud

s 
in

to
 y

ou
r 

he
ar

t, 
yo

ur
 h

ea
d 

or
 y

ou
r b

od
y,

 it
’s 

be
ca

us
e 

so
m

et
hi

ng
’s 

no
t r

ig
ht

, a
nd

 y
ou

 n
ee

d 
to

 s
el

f-a
ffi

rm
 

an
d 

sa
y,

 “
St

op
, I

 d
on

’t
 w

an
t t

hi
s!

”



Risky situations
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I t
ak

e 
ca

re
 o

f m
ys

el
f

Ri
sk

y 
si

tu
at

io
ns

1 
D

id
 y

ou
 k

no
w

 th
at

 th
er

e 
ar

e 
so

m
e 

th
in

gs
 g

ro
w

n-
up

s 
ar

e 
no

t a
llo

w
ed

 to
 d

o 
to

 c
hi

ld
re

n?
 W

ha
t a

re
 th

ey
?

2 
It

 is
 v

er
y 

im
po

rt
an

t f
or

 y
ou

 to
 re

m
em

be
r t

ha
t: 

• 
(p

o
in

t 
to

 t
he

 h
an

d 
pi

c
tu

re
)  

N
ob

od
y 

is
 a

llo
w

ed
 to

 to
uc

h 
yo

ur
 p

riv
at

e 
pa

rt
s 

• 
(p

o
in

t 
to

 t
he

 e
ye

 p
ic

tu
re

)  

N
ob

od
y 

is
 a

llo
w

ed
 to

 lo
ok

 a
t y

ou
r p

riv
at

e 
pa

rt
s

• 
(p

o
in

t 
to

 t
he

 m
o

ut
h 

pi
c

tu
re

)   
N

ob
od

y 
is

 a
llo

w
ed

 to
 k

is
s 

yo
ur

 p
riv

at
e 

pa
rt

s
• 

(p
o

in
t 

to
 t

he
 t

el
ep

ho
ne

 p
ic

tu
re

)  

N
ob

od
y 

is
 a

llo
w

ed
 to

 ta
ke

 p
ic

tu
re

s 
of

 y
ou

r 
pr

iv
at

e 
pa

rt
s

3 
C

an
 y

ou
 te

ll 
m

e 
w

ha
t y

ou
r p

riv
at

e 
pa

rt
s 

ar
e?

 
An

sw
er

: T
he

y’
re

 th
e 

pa
rt

s 
of

 y
ou

r b
od

y 
th

at
 a

re
 c

ov
er

ed
 

by
 y

ou
r u

nd
er

w
ea

r o
r y

ou
r b

at
hi

ng
 s

ui
t.

4 
N

ob
od

y 
is

 a
llo

w
ed

 to
 a

sk
 y

ou
 to

 to
uc

h,
 lo

ok
 a

t, 
 

ki
ss

 o
r t

ak
e 

pi
ct

ur
es

 o
f t

he
ir

 p
ri

va
te

 p
ar

ts
.

  
N

ob
od

y 
is

 a
llo

w
ed

, e
ve

n 
if

:
• 

Yo
u 

fin
d 

it 
fu

nn
y 

• 
Yo

u 
ar

e 
to

ld
 it

’s 
a 

se
cr

et
 o

r t
ha

t y
ou

 c
an

’t 
ta

lk
 

ab
ou

t i
t 

• 
It’

s 
w

ith
 s

om
eo

ne
 y

ou
 lo

ve
• 

Yo
u 

ar
e 

to
ld

 it
 is

 a
 g

am
e 

5 
(m

ak
e 

a 
vo

ic
e 

an
d,

 if
 n

ee
de

d,
 u

se
 t

he
 m

ar
vi

n 
pu

pp
et

 w
ho

’s
 

c
o

ve
ri

ng
 h

is
 e

ar
s.

)  

If 
th

es
e 

th
in

gs
 h

ap
pe

n 
to

 y
ou

, y
ou

r h
ea

rt
, y

ou
r 

bo
dy

 a
nd

 y
ou

r h
ea

d 
ne

ed
 to

 s
ay

, “
Uh

-o
h,

 th
at

’s
 

no
t r

ig
ht

.”

6 
Th

e 
on

ly
 ti

m
es

 w
he

re
 a

 g
ro

w
n-

up
 c

an
 to

uc
h 

an
d 

lo
ok

 a
t y

ou
r p

riv
at

e 
pa

rt
s 

is
 w

he
n:

• 
Yo

u 
go

 to
 th

e 
do

ct
or

 a
nd

 y
ou

r p
ar

en
t i

s 
w

ith
 y

ou
• 

Yo
u 

ne
ed

 h
el

p 
to

 w
ip

e 
yo

ur
se

lf 
in

 th
e 

ba
th

ro
om

• 
Yo

u 
ne

ed
 h

el
p 

w
as

hi
ng

 in
 th

e 
ba

th
tu

b
• 

Yo
ur

 p
ar

en
t n

ee
ds

 to
 lo

ok
 w

he
n 

yo
ur

 p
riv

at
e 

pa
rt

s 
ar

e 
itc

hy
 o

r s
or

e
• 

Yo
u 

se
em

 to
 h

av
e 

a 
fe

ve
r a

nd
 y

ou
r p

ar
en

t n
ee

ds
 

to
 ta

ke
 y

ou
r t

em
pe

ra
tu

re



Adults you trust

An adult w
ho can help you 

w
hen you have a problem

 
An adult you feel good w

ith
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I t
ak

e 
ca

re
 o

f m
ys

el
f

Ad
ul

ts
 y

ou
 tr

us
t

1 
A 

tr
us

te
d 

ad
ul

t i
s 

so
m

eo
ne

 y
ou

 fe
el

 g
oo

d 
w

it
h.

 
It’

s 
so

m
eo

ne
 y

ou
 li

ke
 to

 s
ee

, w
ho

 m
ak

es
 y

ou
 

sm
ile

 a
nd

 w
ho

 c
an

 h
el

p 
yo

u 
w

he
n 

yo
u 

ha
ve

 a
 

pr
ob

le
m

. I
t’s

 a
ls

o 
so

m
eo

ne
 w

ho
 re

sp
ec

ts
 y

ou
r 

pe
rs

on
al

 s
pa

ce
.

→
  

In
vi

te
 th

e 
ch

ild
re

n 
to

 re
m

em
be

r w
ha

t t
he

ir 
pe

rs
on

al
 s

pa
ce

 is
.

 
An

sw
er

: Y
ou

r p
er

so
na

l s
pa

ce
 is

 th
e 

sp
ac

e 
ar

ou
nd

 
yo

u 
th

at
 y

ou
 n

ee
d 

in
 o

rd
er

 to
 fe

el
 g

oo
d.

 Y
ou

r p
er

so
na

l 
sp

ac
e 

ca
n 

be
 b

ig
 o

r s
m

al
l; 

it 
de

pe
nd

s 
on

 th
e 

pe
rs

on
.

→
  

As
k 

th
e 

ch
ild

re
n:

 W
he

n 
do

 y
ou

 n
ee

d 
to

 ta
lk

 w
ith

 
a 

tr
us

te
d 

ad
ul

t?

2 
Yo

u 
ne

ed
 to

 ta
lk

 to
 a

 tr
us

te
d 

ad
ul

t w
he

n:
• 

A 
pe

rs
on

 d
oe

s 
so

m
et

hi
ng

 o
r a

sk
s 

yo
u 

to
 

do
 a

 th
in

g 
th

ey
 a

re
 n

ot
 a

llo
w

ed
 to

 d
o.

• 
Yo

ur
 h

ea
rt

, y
ou

r h
ea

d 
or

 y
ou

r b
od

y 
sa

y:
  

“U
h-

oh
, t

hi
s 

is
n’

t r
ig

ht
.”

• 
Yo

ur
 h

ea
d 

sa
ys

: “
I d

on
’t 

lik
e 

th
is

,”
  

“I
’m

 n
ot

 s
ur

e 
th

is
 is

 o
ka

y,
” 

“I
 w

an
t t

o 
le

av
e.

”
• 

Yo
u 

ar
e 

sc
ar

ed
 o

f a
 p

er
so

n 
or

 d
on

’t 
w

an
t 

to
 b

e 
ne

ar
 th

em
.

• 
A 

gr
ow

n-
up

 y
ou

 d
on

’t 
kn

ow
 a

sk
s 

yo
u 

to
 c

om
e 

w
ith

 th
em

 o
r g

o 
so

m
ew

he
re

 w
ith

 th
em

.
• 

Yo
u 

ha
ve

 a
 p

ro
bl

em
, e

ve
n 

if 
th

e 
pr

ob
le

m
 h

ap
pe

ns
 

in
 y

ou
r f

am
ily

 o
r w

ith
 a

 p
er

so
n 

yo
u 

lo
ve

.

3 
“T

el
l m

e 
ab

ou
t t

he
 a

du
lt

s 
yo

u 
tr

us
t i

n 
yo

ur
 li

fe
.”

 

 
Po

ss
ib

le
 a

ns
w

er
s:

 M
y 

m
om

, m
y 

da
d,

 m
y 

gr
an

dp
ar

en
ts

, 
m

y 
au

nt
, e

tc
. 

 
Yo

u 
ca

n 
ta

lk
 to

 p
eo

pl
e 

ot
he

r t
ha

n 
yo

ur
 p

ar
en

ts
. 

W
ho

 a
re

 th
e 

ad
ul

ts
 y

ou
 tr

us
t, 

ot
he

r t
ha

n 
pe

op
le

 in
 

yo
ur

 fa
m

ily
?

 
Po

ss
ib

le
 a

ns
w

er
s:

 P
ol

ic
e 

offi
ce

rs
, n

ur
se

s,
 te

ac
he

rs
, e

tc
.

4 
(p

o
in

t 
to

 t
he

 p
ic

tu
re

 o
f 

m
ilo

 a
nd

 h
is

 t
ea

c
he

r)
 

D
id

 y
ou

 k
no

w
 th

at
 I 

am
 a

lw
ay

s 
he

re
 fo

r y
ou

, t
o 

lis
te

n 
if 

yo
u 

co
m

e 
an

d 
ta

lk
 to

 m
e?

 M
y 

jo
b 

is
 to

 li
st

en
 to

 
ho

w
 y

ou
 fe

el
 in

 y
ou

r h
ea

rt
, t

o 
he

lp
 y

ou
 w

he
n 

yo
u 

ha
ve

 p
ro

bl
em

s 
an

d 
to

 a
ns

w
er

 y
ou

r q
ue

st
io

ns
. I

 
am

 a
 tr

us
te

d 
ad

ul
t f

or
 y

ou
, a

nd
 y

ou
 c

an
 ta

lk
 to

 m
e 

w
he

ne
ve

r y
ou

 w
an

t!



Learning to protect yourself

1 
Self-affi

rm
 by saying

2 
G

o aw
ay

3 
Talk to a trusted adult

N
o! 

 Stop!
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I t
ak

e 
ca

re
 o

f m
ys

el
f

Le
ar

ni
ng

 to
 p

ro
te

ct
 y

ou
rs

el
f

 
It 

is
 v

er
y 

im
po

rt
an

t t
o 

kn
ow

 w
ha

t t
o 

do
 if

:
• 

A 
pe

rs
on

 d
oe

s 
so

m
et

hi
ng

 o
r a

sk
s 

yo
u 

to
 d

o 
so

m
et

hi
ng

 th
ey

 a
re

 n
ot

 a
llo

w
ed

 to
 d

o.
• 

Yo
ur

 h
ea

rt
, y

ou
r h

ea
d 

or
 y

ou
r b

od
y 

sa
y:

  
“U

h-
oh

, t
ha

t’
s 

no
t r

ig
ht

.”

 
 

 Y
ou

 n
ee

d 
to

 s
el

f-
affi

rm
.

 
Se

lf-
affi

rm
in

g 
is

 w
he

n 
yo

u 
ar

e 
ab

le
 to

 te
ll 

ot
he

rs
 

w
ha

t y
ou

 li
ke

 a
nd

 d
on

’t 
lik

e.
 It

 a
ls

o 
m

ea
ns

 d
ec

id
in

g 
w

ha
t y

ou
 w

an
t a

nd
 d

on
’t 

w
an

t. 
Se

lf-
affi

rm
in

g 
m

ea
ns

 a
sk

in
g 

ot
he

rs
 to

 re
sp

ec
t u

s.
 

 
 

W
it

h 
yo

ur
 b

od
y

• 
St

an
d 

up
 s

tr
ai

gh
t, 

on
e 

fo
ot

 fo
rw

ar
d 

pl
an

te
d 

on
 

th
e 

gr
ou

nd
, a

nd
 p

ut
 y

ou
r h

an
ds

 o
n 

yo
ur

 h
ip

s.
• 

Lo
ok

 th
e 

pe
rs

on
 in

 th
e 

ey
es

.
• 

In
ha

le
 d

ee
pl

y 
an

d 
ye

ll 
so

 th
ey

 u
nd

er
st

an
d 

yo
ur

 
m

es
sa

ge
. 

 W
it

h 
yo

ur
 w

or
ds

• 
Ye

ll:
 “

N
O

!”
• 

Ye
ll:

 “
ST

O
P!

”

 
 Y

ou
 n

ee
d 

to
 le

av
e 

an
d…

 
• 

ge
t o

ut
 o

f t
he

 ro
om

;
• 

go
 to

 a
 p

la
ce

 w
he

re
 th

er
e 

ar
e 

ot
he

r p
eo

pl
e;

• 
go

 fi
nd

 y
ou

r p
ar

en
t, 

yo
ur

 te
ac

he
r o

r a
ny

 o
th

er
 

tr
us

te
d 

ad
ul

t.

 
  

  Y
ou

 n
ee

d 
to

 ta
lk

 a
bo

ut
 w

ha
t h

ap
pe

ne
d 

w
it

h 
a 

tr
us

te
d 

ad
ul

t.

 
D

id
 y

ou
 k

no
w

 th
at

 w
he

n 
yo

u 
sp

ea
k 

w
ith

 a
n 

ad
ul

t 
ab

ou
t w

ha
t’s

 w
ro

ng
, t

he
y 

ha
ve

 to
 h

el
p 

yo
u?

 If
 

th
ey

 d
on

’t 
he

lp
, t

al
k 

to
 a

no
th

er
 a

du
lt

, u
nt

il 
on

e 
ad

ul
t y

ou
 tr

us
t b

el
ie

ve
s 

yo
u 

an
d 

he
lp

s 
yo

u.
  

 It 
ca

n 
ha

pp
en

 th
at

 y
ou

 w
er

en
’t 

ab
le

 to
 s

ay
 “

N
O

!”
 o

r 
“S

TO
P!

” 
or

 th
at

 y
ou

 w
er

en
’t 

ab
le

 to
 le

av
e 

th
e 

ro
om

. 
If 

th
at

 h
ap

pe
ns

, i
t i

s 
no

t y
ou

r f
au

lt.
 Y

ou
 n

ee
d 

to
 ta

lk
 

ab
ou

t i
t s

o 
th

at
 it

 d
oe

sn
’t 

ha
pp

en
 a

ga
in

. Y
ou

 a
re

 
br

av
e 

fo
r b

ei
ng

 a
bl

e 
to

 ta
lk

 a
bo

ut
 it

. 

→
  

In
vi

te
 th

e 
ch

ild
re

n 
to

 p
ra

ct
ic

e 
ea

ch
 s

te
p 

 
so

 th
ey

 c
an

 in
te

gr
at

e 
th

e 
se

lf-
pr

ot
ec

tio
n 

 
sk

ill
s.

 S
om

e 
ch

ild
re

n 
m

ay
 h

es
ita

te
 to

  
ye

ll 
or

 s
el

f-a
ffi

rm
. I

t i
s 

al
l t

he
 m

or
e 

 
im

po
rt

an
t t

o 
re

gu
la

rly
 re

pe
at

 th
es

e 
 

sk
ill

s 
w

ith
 th

e 
ch

ild
re

n.
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xx
xx

x

M
e 

an
d 

th
e 

w
or

ld

5



I am
 m

e, you are you, w
e are equal

M
iro is sad

Justine, the super-heroine,  
is fl

ying her plane!
Justine is angry

Ling, the m
aster chef w

ho  
is feeding his baby

Billie, pilote de course

Ali, scientifi
que en herbe

Enzo, danseur étoile
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M
e 

an
d 

th
e 

w
or

ld

I a
m

 m
e,

 y
ou

 a
re

 y
ou

, w
e 

ar
e 

eq
ua

l

1 
D

id
 y

ou
 k

no
w

 th
at

 th
er

e 
ar

e 
m

an
y 

di
ff

er
en

t w
ay

s 
to

 
be

 a
 c

hi
ld

? 
H

av
e 

yo
u 

ev
er

 h
ea

rd
 s

om
eo

ne
 s

ay
 th

at
 

ce
rt

ai
n 

co
lo

ur
s,

 c
er

ta
in

 c
lo

th
in

g,
 c

er
ta

in
 a

ct
iv

iti
es

, 
or

 e
ve

n 
ce

rt
ai

n 
em

ot
io

ns
 a

re
 o

nl
y 

fo
r g

irl
s 

or
 o

nl
y 

fo
r b

oy
s?

 D
o 

yo
u 

th
in

k 
th

at
’s 

tr
ue

?

→
  

En
co

ur
ag

e 
th

e 
ch

ild
re

n 
to

 ta
lk

 a
bo

ut
 th

ei
r f

av
ou

rit
e 

co
lo

ur
s 

an
d 

cl
ot

he
s.

 
 Te

ll 
m

e 
ab

ou
t a

 p
ie

ce
 o

f c
lo

th
in

g 
th

at
 y

ou
 li

ke
 a

 lo
t.

2 
Ea

ch
 c

ol
ou

r i
s 

be
au

ti
fu

l a
nd

 d
iff

er
en

t,
 a

nd
 y

ou
 

ha
ve

 th
e 

ri
gh

t t
o 

lik
e 

th
em

 a
ll 

an
d 

w
ea

r t
he

m
 

al
l i

f y
ou

 w
an

t.
 Y

ou
 c

an
 c

ho
os

e 
th

e 
cl

ot
he

s 
yo

u 
w

ea
r b

ec
au

se
 y

ou
 th

in
k 

th
ey

 lo
ok

 g
oo

d,
 b

ut
 a

ls
o 

be
ca

us
e 

yo
u 

fe
el

 g
oo

d 
in

 th
em

. F
or

 e
xa

m
pl

e,
 y

ou
r 

te
ac

he
r m

ig
ht

 lo
ve

 h
er

 g
re

en
 p

an
ts

, b
ut

 m
ay

be
 

sh
e 

w
ea

rs
 th

em
 b

ec
au

se
 th

ey
 a

re
 a

ls
o 

su
pe

r 
co

m
fo

rt
ab

le
 fo

r s
itt

in
g 

on
 th

e 
flo

or
 p

la
yi

ng
 w

ith
 

yo
u.

 T
he

 c
oo

k 
at

 y
ou

r d
ay

ca
re

 m
ig

ht
 lo

ve
 th

at
 

ap
ro

n 
w

ith
 c

ar
to

on
 c

at
s 

on
 it

, b
ut

 a
ls

o 
w

ea
rs

 it
 fo

r 
pr

ot
ec

tio
n 

fr
om

 s
pi

lls
 a

nd
 s

ta
in

s!
 

→
  

En
co

ur
ag

e 
th

e 
ch

ild
re

n 
to

 ta
lk

 a
bo

ut
 th

ei
r r

ea
lit

y 
at

 h
om

e.
 

 W
ho

 c
oo

ks
 a

t y
ou

r h
ou

se
? 

W
ho

 ta
ke

s 
ca

re
 o

f t
uc

ki
ng

 
yo

u 
in

 a
t n

ig
ht

? 
Yo

u 
se

e?
 E

ve
ry

on
e 

is
 a

bl
e 

to
 c

oo
k 

an
d 

ta
ke

 c
ar

e 
of

 c
hi

ld
re

n.
 

   

3 
D

id
 y

ou
 k

no
w

 th
at

 a
ll 

pe
op

le
, a

du
lt

s 
an

d 
ch

ild
re

n 
al

ik
e,

 e
xp

er
ie

nc
e 

th
e 

sa
m

e 
em

ot
io

ns
: 

an
ge

r, 
fe

ar
, h

ap
pi

ne
ss

 a
nd

 s
ad

ne
ss

? 
D

id
 y

ou
 k

no
w

 
th

at
 th

er
e 

ar
e 

no
 e

m
ot

io
ns

 ju
st

 fo
r g

irl
s 

or
 ju

st
 fo

r 
bo

ys
? 

Ev
er

yo
ne

 h
as

 th
e 

rig
ht

 to
 c

ry
, t

o 
be

 a
ng

ry
,  

to
 la

ug
h 

an
d 

to
 b

e 
af

ra
id

.

→
  

En
co

ur
ag

e 
th

e 
ch

ild
re

n 
to

 ta
lk

 a
bo

ut
 th

ei
r e

m
ot

io
ns

. 
 Te

ll 
m

e 
ab

ou
t a

 ti
m

e 
w

he
n 

yo
u 

w
er

e 
sa

d.
  

Te
ll 

m
e 

ab
ou

t a
 ti

m
e 

w
he

n 
yo

u 
w

er
e 

af
ra

id
. E

tc
. 

4 
D

o 
yo

u 
kn

ow
 th

at
 n

o 
m

at
te

r w
ho

 y
ou

 a
re

, y
ou

 
ca

n 
be

co
m

e 
an

yt
hi

ng
 y

ou
 w

an
t?

 A
 te

ac
he

r, 
a 

po
lic

e 
offi

ce
r, 

a 
co

ok
, a

 s
ci

en
tis

t, 
a 

ba
lle

t d
an

ce
r, 

a 
pr

of
es

si
on

al
 a

th
le

te
 o

r a
 la

w
ye

r. 
Yo

u 
ca

n 
ch

oo
se

 th
e 

tr
ad

e 
or

 c
ar

ee
r t

ha
t i

nt
er

es
ts

 y
ou

. 
Ev

er
y 

ch
ild

 c
an

 b
e 

in
te

lli
ge

nt
, s

tr
on

g,
 e

xc
ite

d,
 

em
ot

io
na

l, 
no

is
y,

 c
re

at
iv

e 
an

d 
br

av
e.

→
  

En
co

ur
ag

e 
th

e 
ch

ild
re

n 
to

 ta
lk

 a
bo

ut
 th

ei
r q

ua
lit

ie
s 

an
d 

ac
co

m
pl

is
hm

en
ts

. 
 Te

ll 
m

e 
ab

ou
t a

 ti
m

e 
w

he
n 

yo
u 

ha
d 

co
ur

ag
e.

 Te
ll 

m
e 

ab
ou

t a
 ti

m
e 

w
he

n 
yo

u 
fin

is
he

d 
a 

ve
ry

 h
ar

d 
pu

zz
le

.  
Te

ll 
m

e 
ab

ou
t a

 ti
m

e 
w

he
n 

yo
u 

dr
ew

 th
e 

be
st

 p
ic

tu
re

 e
ve

r. 
Te

ll 
m

e 
ab

ou
t t

he
 ti

m
e 

w
he

n 
yo

u 
ra

n 
th

e 
fa

st
es

t. 

W
ha

t y
ou

 lo
ve

 to
 d

o,
 w

ea
r, 

ea
t, 

w
ha

t y
ou

 fe
el

 in
 

yo
ur

 h
ea

rt
 a

nd
 h

ow
 y

ou
 e

xp
re

ss
 y

ou
rs

el
f, 

al
l o

f 
th

os
e 

th
in

gs
 m

ak
e 

yo
u 

w
ho

 y
ou

 a
re

. N
ob

od
y 

ca
n 

de
ci

de
 w

ho
 y

ou
 a

re
 a

nd
 w

ha
t y

ou
 a

re
 a

bl
e 

to
 

do
. O

nl
y 

yo
u 

ca
n!

 



D
iversifying your activities



59

M
e 

an
d 

th
e 

w
or

ld

D
iv

er
si

fy
in

g 
yo

ur
 a

ct
iv

it
ie

s

1 
H

av
e 

yo
u 

ev
er

 d
on

e 
a 

pi
ct

ur
e 

pu
zz

le
? 

Th
e 

pi
ec

es
 

al
l l

oo
k 

si
m

ila
r, 

bu
t e

ac
h 

on
e 

is
 d

iff
er

en
t. 

W
he

n 
yo

u 
pu

t a
ll 

of
 th

e 
pu

zz
le

 p
ie

ce
s 

to
ge

th
er

, t
he

y 
cr

ea
te

 
a 

be
au

tif
ul

 im
ag

e.
 B

ut
 th

at
 im

ag
e 

w
ou

ld
 b

e 
ve

ry
 

di
ff

er
en

t i
f i

t w
as

 m
is

si
ng

 a
ny

 o
f i

ts
 p

ie
ce

s.
 

 It
’s

 th
e 

sa
m

e 
w

it
h 

pe
op

le
 in

 a
 g

ro
up

. T
he

y 
ha

ve
 

m
an

y 
th

in
gs

 in
 c

om
m

on
 a

nd
 a

re
 a

ll 
di

ff
er

en
t.

 
Th

ey
 c

an
 b

e 
in

te
re

st
ed

 in
 th

e 
sa

m
e 

ac
ti

vi
ti

es
 

or
 to

ys
. T

he
y 

ca
n 

al
l p

la
y 

to
ge

th
er

. T
he

y 
ca

n 
al

so
 

lik
e 

th
in

gs
 th

at
 th

e 
ot

he
rs

 d
o 

no
t l

ik
e.

 F
or

 e
xa

m
pl

e,
 

a 
ch

ild
 c

ou
ld

 b
e 

th
e 

on
ly

 o
ne

 in
 th

ei
r c

la
ss

 w
ho

 
lik

es
 d

oi
ng

 p
uz

zl
es

! A
no

th
er

 c
hi

ld
 c

ou
ld

 lo
ve

 b
al

l 
ga

m
es

 w
ith

 fr
ie

nd
s 

w
ho

 a
ls

o 
lo

ve
 p

la
yi

ng
 b

al
l, 

th
en

 
dr

aw
in

g 
so

m
e 

pi
ct

ur
es

 w
ith

 d
iff

er
en

t f
rie

nd
s 

w
ho

 
lik

e 
to

 d
ra

w
.

→
  

As
k 

th
e 

ch
ild

re
n 

to
 te

ll 
yo

u 
ab

ou
t a

ct
iv

iti
es

 th
ey

 d
o 

w
ith

 
fr

ie
nd

s.
 

 Te
ll 

m
e 

ab
ou

t a
 fr

ie
nd

 y
ou

 li
ke

 a
 lo

t. 
In

 w
ha

t w
ay

s 
ar

e 
yo

u 
al

ik
e?

 W
ha

t t
hi

ng
s 

do
 y

ou
 e

nj
oy

 d
oi

ng
 to

ge
th

er
? 

 
    

2 
Ki

ds
 c

an
 d

o 
al

l s
or

ts
 o

f a
ct

iv
it

ie
s:

 q
ui

et
 

ac
ti

vi
ti

es
, a

ct
iv

it
ie

s 
th

at
 m

ak
e 

yo
u 

th
in

k,
 

ac
ti

vi
ti

es
 th

at
 g

et
 y

ou
 m

ov
in

g,
 a

ct
iv

it
ie

s 
 

th
at

 e
na

bl
e 

yo
u 

to
 b

ui
ld

 fa
nt

as
ti

c 
ob

je
ct

s.

→
  

As
k 

th
e 

ch
ild

re
n 

to
 ra

is
e 

th
ei

r h
an

ds
 if

 th
ey

 e
nj

oy
 a

n 
ac

tiv
ity

 a
s 

yo
u 

na
m

e 
th

em
.  

 W
ho

 li
ke

s 
da

nc
in

g?
 W

ho
 li

ke
s 

ho
ck

ey
? 

W
ho

 li
ke

s 
dr

aw
in

g?
 W

ho
 li

ke
s 

to
 p

la
y 

a 
m

us
ic

 in
st

ru
m

en
t?

  
W

ho
 li

ke
s 

bu
ild

in
g 

th
in

gs
? 

W
ho

 li
ke

s 
to

 p
la

y 
dr

es
s 

up
? 

W
ho

 li
ke

s 
si

ng
in

g?
 W

ho
 li

ke
s 

ru
nn

in
g 

ra
ce

s?
 

3 
M

ay
be

 y
ou

 h
av

en
’t 

tr
ie

d 
th

e 
ac

tiv
iti

es
 I 

ju
st

 n
am

ed
 

be
ca

us
e 

yo
u 

th
ou

gh
t y

ou
 w

er
en

’t 
su

pp
os

ed
 to

 
pr

ac
tic

e 
th

em
. R

em
em

be
r:

 it
’s

 o
nl

y 
by

 tr
yi

ng
 

ne
w

 th
in

gs
 th

at
 y

ou
 w

ill
 k

no
w

 if
 y

ou
 li

ke
 th

em
! 

Ta
ke

 fo
od

, f
or

 in
st

an
ce

. W
he

n 
yo

u 
se

e 
a 

ne
w

 fo
od

 
on

 y
ou

r p
la

te
, y

ou
 m

us
t t

ry
 it

 to
 s

ee
 if

 y
ou

 li
ke

 it
 o

r 
no

t. 
Th

e 
sa

m
e 

ap
pl

ie
s 

to
 a

ct
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Sex education  
for young children:
special situations



64 Talking about sexuality with young children: educating to protect!
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A child in my group 
is self-stimulating 

Preamble

Sometimes, very young children have quickly 
discovered the physical sensations linked to 
the stimulation of their genitals. At this age, the 
need for sensory stimulation occupies a large 
place in children’s development. Toddlers use 
different strategies to meet this need, such as 
putting the objects in their mouths, or stimulate 
their genitals. As they are not yet aware of 
social norms, it may happen that children 
stimulate themselves in public. That may cause 
discomfort in adults witnessing this behavior. 
That said, self-stimulation of the genitals is a 
healthy behavior in humans, regardless of age. 
Preschool aged children are only seeking the 
soothing and pleasent physical sensation that 
comes with stimulating the nerve endings in 
their genitals, and the general relaxation of  
their body.

6
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The following are cause 
for concern!
The child does not stop the 
behavior within a reasonable 
time frame* despite the 
interventions.
The child’s behaviour 
intensifies.
The child seems to be feeling 
unpleasant emotions linked 
with the behaviour (such 
as anxiety, sadness, anger, 
aggressiveness, etc.).
The child complains of pain in 
their sexual parts or you see 
redness or unusual secretions 
coming from their sexual parts.
The child involves other 
children in their sexual 
behaviours.

Suggestions for individual intervention 
with a child age 3 to 5 who self-stimulates 
in front of others 

It’s normal to explore your body. I noticed that, for a little 
while now, you have been touching your private parts in front 
of others in the group. Private parts are the parts covered 
by your underwear or your bathing suit. Sometimes, when 
you touch your private parts, it feels tickly, and that can feel 
nice. It’s normal and it’s okay to do this. But private parts 
are special parts of the body. They’re just for you, and other 
people shouldn’t see you touching them. 

We don’t touch our private parts in front of other people.

You can do this in private. Do you know what the word 
“private” means? It means when you are alone, and nobody 
else is with you.

Normally, a 3- to 5-year-old child should be able to gradually stop 
the behaviour with these explanations. It is important to keep a 
calm tone and not moralize. Above all, it is important to normalize 
their need and, if necessary, offer alternate solutions for their 
behaviour. For example, they could spend a little time in a quiet 
corner with objects that stimulate other sensory spheres, turn their 
attention toward another activity they love, expend their energy or 
do a relaxation activity, etc.

* Note about reasonable time frame

In some cases, and depending on context, a child may 
be able to stop their sexualized behaviour after a single 
intervention. But in most cases, the child will need 
reminders, time and help in finding alternate strategies to 
modify their sexualized behaviour. As a general rule, the 
time it takes to change a behaviour often matches the time 
the child took to develop it. 
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While it’s based on good intentions, we do not recommend 
taking the approach of creating a private space for the 
child at naptime by isolating them from others so they can 
touch their sexual parts. While self-stimulation is a normal 
behaviour that meets a need, nonetheless, just like any 
other behaviour in young children, it must be explained, 
normalized and redirected. Isolating a child does not teach 
them to find other strategies when they feel the need to 
self-stimulate in a group setting. This could adversely 
affect their social interactions when they start school or in 
other contexts that may be less tolerant than the daycare.

Suggestions for intervening with a child 
age 3 to 5 who self-stimulates at naptime

Some children like to touch their private parts as they fall 
asleep at naptime. The tickling sensation helps them relax and 
fall asleep. But you know, when you touch your private parts 
at naptime, there are other children around you. 

The nap room is not a private space. 

It would be better if we could find another solution to help 
you fall asleep without touching your private parts.

Depending on the child, a range of strategies may be used. 

• Directed at the child: Ask the child to lie on their belly. Occupy 
their hands with a sensory object. Apply light pressure on the 
child’s joints—ankles, knees, hips, shoulders and wrists—to help 
them relax in a different way. 

• Directed at the group: Hold a short yoga session before the 
nap. Do muscle relaxation exercises or deep breathing exercises. 
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Suggestion for intervening  
with a child age 2 or under

At this age, it is useless to talk about the concept of privacy with 
the child. It is preferable to tell the child to stop the behaviour and 
to redirect them, as much as possible, toward another activity that 
will produce a pleasant physical sensation, or fully distract their 
attention. We do not recommend taking a punitive approach.

When you are changing their diaper, it may be useful to occupy 
the child’s hands with an object to prevent them from touching their 
private parts. You can put an attractive picture on the wall near the 
child’s face, sing a funny song, and so forth. Collaboration with the 
parent is essential, because it is highly likely the child is showing 
these behaviours at home as well. We recommend a consistent 
approach.

When should you be 
concerned?
If the child’s sexual behaviours 
intensify.
If the child seems to be 
in distress during these 
behaviours or when you 
intervene.
If the child seems to have pain 
in their sexual parts, or redness 
or unusual secretions.
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Children in my group 
are engaging in sexual 
exploration games

Preamble

It is entirely normal for preschool-aged children 
to explore their bodies and show curiosity 
about others’ bodies. Every child is different. 
Some will be more curious about sexuality than 
others, regardless of their gender. This curiosity 
may lead them to engage in sexual exploration 
games with other children. Most of the time, 
sexual exploration games between young 
children can be summed up by saying they 
voluntarily show each other their private parts 
in a friendly context. They may also touch one 
another’s sexual parts to discover new bodily 
sensations or to observe their similarities and 
differences. In all cases, it is not unusual to come 
upon preschool-aged children in the midst of 
their sexual exploration. That being said, it is 
important to teach children various concepts 
related to privacy when this happens. 

7
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Suggestions for intervening with children 
age 3 to 5 who are engaging in normal 
sexual exploration play

Above all, keep your tone calm and neutral. Often, the simple 
fact of surprising children in their exploration makes them feel 
momentarily uncomfortable and guilty. Ask the children to stop 
their behaviour and get dressed. Explain to them that it’s normal to 
want to explore their bodies and each others’ bodies, but it’s best 
to keep their private parts for themselves and not to show others 
or touch others’ private parts. Explain to them that private parts 
are not for games. Mention that this exploration should not happen 
between children or between grown-ups and children. Redirect the 
children toward another game and carry on with your activities. 

While these situations are a normal part of psychosexual 
development, that doesn’t mean we shouldn’t intervene. In fact, 
not intervening send the children the message that this type of 
game is tolerated and can happen in other contexts, such as 
with a grown-up. Failing to intervene opens the door to poor 
understanding of sexual victimization or to the manifestation 
of sexual behaviour problems.

If you come upon one or more 
children with sexual behaviour 
problems, refer to the 
Lantern Guide What Should 
I do, Marvin? to learn how to 
intervene.
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A child asks me:  
“How are babies 
made?”

Preamble

Children under the age of 5 are often curious about 
everything to do with pregnancy and the arrival 
of a new baby in the family. It is important to 
remember that young children, even if they don’t 
understand everything that’s happening around 
them, are very sensitive to changes in their routine 
and in their immediate environment. They are fine 
observers and it is naïve to think they don’t notice 
the physical, emotional and familial changes 
surrounding pregnancy and the arrival of a new 
child in the family.

Some children will react to this change through their 
behaviours, while others won’t hesitate to ask the 
well-known questions: “How are babies made?,” 
“How did the baby get into Mommy’s tummy?” 
and so forth. These questions may sometimes make 
adults uncomfortable, because they think they need 
to explain adult concepts about sex to the young 
child. However, the preschool aged child who asks 
these questions only relates their observation of 
the facts and expresses a rational reflection: “Mom 
told me that there is a baby in her womb, but the 
only babies that I know are in the daycare, in the 
nursery. I do not understand. How is it possible?”  
Or “Why is Momo’s belly growing nonstop? Their 
body is changing and I don’t understand why.”

8
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This thinking is in reality an attempt to give 
meaning to a new situation that may be making 
them feel anxious about change. The young child 
needs to be reassured or have their curiosity 
satisfied about an unusual situation. As adults, it is 
our responsibility to provide answers. 

With this in mind, this section provides a 
framework for how to answer questions from 
young children age 3 to 5 about conception and 
birth. Various levels of response are suggested. 
Regardless of which one you decide to use, all the 
following information is appropriate for young 
children. That being said, we strongly encourage 
you to consult with the parents before answering 
the child, and ask if they want to personally 
handle the situation, or what level of answer they 
want you to provide. 

Remember that it is more damaging for the 
child if you don’t answer or if you invent an 
answer to their question, rather than replying 
frankly with a short response.

Reminder →
Different content levels 
can be suggested, ranging 
from 1 to 3. 
They are not specific to 
particular ages, but rather 
to the level of complexity 
of an answer with regard 
to sexuality. Although all 
levels are appropriate 
for preschoolers, their 
use will depend mostly 
on the degree of comfort 
of the adult, cultural or 
personal values and, 
above all, on the level of 
psychosexual development 
of the children to whom 
the material is being 
presented. With that 
in mind, it might be 
appropriate to teach Level 
1 material to five-year-old 
children or Level 2 content 
to children who are 4. The 
choice is left to the adult’s 
discretion. 
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Conceiving babies
The first step is to ask the child:  
“How do you think a baby is made?”

Level 1
“Required 
materials”

It takes two very important ingredients to make a baby: an egg and 
a sperm. Some adults have eggs and some have sperm. When an 
egg meets a sperm, each shares the history of the body it came 
from with the other, and together they form a new baby. This new 
baby needs a place to grow. That place is the body of an adult. 
At first, it takes up a very small space. Then it grows for several 
months. This is called pregnancy. That’s when you can see that the 
adult’s belly is growing, because it’s making room for the baby to 
move. When the baby is ready, it is born. This is what happened to 
you too! The day of your birth is then celebrated every year:  
it’s your birthday.

Level 2
Conception  
and birth

To make a baby, it takes two very important ingredients: an egg 
and a sperm. Some adults have eggs and some have sperm. 
There are many different ways that the egg and sperm can come 
together. For example, when two adults are in love, sometimes they 
want to be very close and press all their body parts together, and 
at that time they can decide that the egg and the sperm should 
meet. Sometimes the doctors also help them to meet. When an egg 
meets a sperm, each one shares with the other the history of the 
body it came from, and together they form a new baby, also called 
an embryo. This new baby needs a place to grow. That place is 
called the womb, and it is in the body of some adults. At first, the 
baby takes up only a tiny space. Then it grows for several months. 
This is called pregnancy. This is when you can see that the adult’s 
belly is getting bigger, because it is making room for the baby to 
move. When the baby is ready, it is born. Sometimes it is born by 
itself, other times it needs help from doctors. Once out of the womb, 
the baby is born and can join its family, the people who have been 
waiting for it all this time!

Inspired by:
• Responding Simply to Children’s 

Questions by the LGBT Family 
Coalition. familleslgbt.org

• What Makes a Baby  
by Cory Silverberg

Sex education for young children: special situations

Continued on 
the next page →
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Level 3
Conception,  
the diversity of births 
and the diversity  
of families

To make a baby, it takes two very important ingredients: 
an egg and a sperm. Some adults have eggs and others 
have sperm. There are many different ways that the egg 
and sperm can come together. For example, when two 
adults are in love, they may want to get very close and 
press all their body parts together, and at that time they 
can decide that the egg and sperm should meet. It is also 
possible that a single adult, or two adults in love, have no 
egg or no sperm. Then, another adult may share an egg 
or sperm to create this encounter. Sometimes doctors help 
the egg and sperm meet. When they meet, each shares 
the history of the body it came from, and together they 
form a new baby, also called an embryo. This new baby 
needs a place to grow. That place is called the womb, and 
it is in the body of some adults. At first, the baby takes up 
a very tiny space. Then it grows for several months. This 
is called pregnancy. This is when you can see that the 
adult’s belly is getting bigger, because it is making room 
for the baby to move. When the baby is ready, it is born. 
Sometimes it is born by itself. It must emerge from the 
genitals of the adult who carried it in the womb, through a 
place called the vagina. Other times, it needs the help of 
doctors. To get the baby out, the doctors make an opening 
under the belly button of the adult carrying the baby. 
Then they close the opening after the baby is out. Once 
out of the womb, the baby is born and can join its family, 
the people who have been waiting for it all this time!
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Twins Sometimes two sperm meet two eggs at the same time 
and it creates two babies! They are called “twins”. Twins 
can also be made when one egg and one sperm make 
two babies instead of one. That’s just the way it is, and we 
don’t really know why. In all cases, the family will have 
two babies at birth. Sometimes those babies will look the 
same, and other times they will look completely different.

Adoption Sometimes parents want to have a baby but can’t make 
one with their own eggs and sperm. This is just how things 
go sometimes… it can happen for many reasons. Those 
parents can then adopt a child.

“Adopting” means taking care of and raising a child that 
was made with the egg and sperm of two other people 
who cannot give it all the love or care it needs. The story 
will be different for each child. Sometimes, adopted 
children are born here in Quebec and grow up with their 
adoptive parents here. Sometimes, adopted children are 
born in another country and their parents go get them to 
live with their new family. No matter where the children 
come from, or how old they are when they arrive in their 
new family, it in no way changes the love that the parents 
feel for their children.

Sex education for young children: special situations
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A child asks me the 
differences between  
their family and their 
friend’s family.

9

Inspired by
Responding Simply to 
Children’s Questions by 
the LGBT Family Coalition. 
familleslgbt.org

For example:  
Why does my friend have two mommies,  
but I have just one? 
Why does my friend have two homes?  
Why doesn’t my friend have a daddy? 
  
Family diversity 
 
 
There is a great diversity of families, and all are equally beautiful. 
No families are better than others, as they are all unique. Some 
families have one, two, three or many more children! Some families 
stay up later, eat different foods, speak a different language at 
home... In some families, one parent works and the other stays 
home. In other families, the older children take care of the little 
ones. Each family organizes itself as best it can to give all the love 
that the children living there need and that is what’s important. 
 
Some families have two parents, while others have just one. 
Sometimes there is a mother and a father, other times there are 
two mothers or two fathers. In all cases, the parents wanted to 
have one or more children and to give them all the love they need. 
Sometimes, the parents who loved each other no longer feel the 
same way, and they decide to separate. When that happens, the 
children can have two different homes and the parents continue to 
want to give the children all their love. Sometimes, grandparents 
can also live in the same house as the parents and children. 
Sometimes, a separated parent will meet another person who also 
has children, and they will decide to live together and form another, 
bigger family. As you can see, there are many ways to be a family! 
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10

Privacy in the daycare context is indeed 
possible!

Spatial organization in childcare settings can present some 
obstacles to ensuring that children have the privacy they need. 
It is not always easy, for example, to change a diaper away from 
curious eyes, and some daycares must share bathrooms with 
other users on the premises. Those difficulties could be linked to 
accessibility, and the need to supervise children who are learning 
to be independent. 
 
Furthermore, transition periods in the daily routine – times when 
children are taken to the bathroom as a group – while more 
efficient and faster, lead to less respect for the personal space 
of each child. The same is true of the times when children are 
changing into bathing suits in a room before heading out to play in 
the water. 
 
Of course, it’s not always possible, or feasible, to restructure the 
entire daycare organization. But there are ways to rethink the 
layout and make improvements to better meet children’s needs and 
to send a consistent message about respect for their boundaries. 
Here are some avenues for reflection in that regard: 

• Move the changing table to a location where the child is not 
exposed to the gaze of others (parents, users, visitors, other 
children, etc.)

• Delineate private areas for the bathroom and changing room 
using objects that will still allow you to keep an eye on the 
children and ensure their safety (e.g., curtain, folding screen, 
item of furniture)

• Avoid putting potty chairs in the room where children play. 
Make sure there is a delineation between areas for hygiene and 
bathroom and common areas. Continued on 

the next page →

How can I ensure  
children’s privacy  
on a daily basis in  
my environment?

Sex education for young children: special situations
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• Ensure children’s privacy in public spaces; parks and outdoor 
play areas are places where children can be involuntarily 
exposed to the eyes of strangers. Exposure of this kind should 
not be trivialized, no matter how young preschoolers are.

• Ask parents to collaborate by establishing personal measures, 
such as: a hooded towel for clothing changes, avoidance of 
onesies that require a child to be completely naked to go to the 
bathroom, encouraging shorts under dresses or comfortable 
clothes for games, etc.)

• It could be a good idea to have a quiet spot where a child can 
be alone in their “personal space bubble” when they feel the 
need and encourage children to affirm this right and respect it 
in others.

• Show respect for signs of discomfort and modesty in some 
children and find alternative solutions that take their individual 
needs (which vary with different children) into consideration.
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A child in my group  
seems to be questioning 
their gender identity. 

11

In your work, you should keep in mind a few legal aspects that apply to 
the respect for gender diversity and its expression.

1 According to the Educational Childcare Act, services provided to 
children must “promote the child’s overall development by enabling 
the child to develop all aspects of his or her person” (s. 5). In 
keeping with the logic behind the importance of exploring gender 
identity and expression, it is your professional duty to ensure that 
your practices promote optimal development.

2 Furthermore, discrimination on the basis of gender identity and 
gender expression is prohibited under section 10 of the Quebec 
Charter of Human Rights and Freedoms. An intentional or persistent 
refusal to respect a child’s gender identity or expression, as well as 
a refusal to take the necessary measures to ensure an environment 
conducive to adequate development and growth, may therefore 
be considered a form of discrimination and may even lead to legal 
consequences within your establishment.

In your practice, you may come into contact with a child whose name 
or gender has been changed. Whether the change is legally recognized 
or not, according to the Charter, a child should not be forced to make 
the change legal in order to be respected and recognized by the adults 
around him/her. Finally, it is important to understand that parental 
authority does not relieve you of your legal obligations. If a parent 
objects to the respect of their child’s gender identity or expression 
in your childcare setting, the recommended path is to engage in an 
open discussion and work with them. On the one hand, dialogue will 
allow you to explain the legal framework within which your practice is 
carried out as well as the importance of this exploration phase in the 
child’s development. On the other hand, it will give you the opportunity 
to ensure that the child can enjoy a safe home environment. If you 
have any doubts about a child’s well-being or safety, including gender 
identity or expression, do not hesitate to call to the local Director of 
Youth Protection for advice (see contact information for the DYP in the 
Lantern guide). 

Your professional and  
legal obligations regarding  
gender diversity. 

Sex education for young children: special situations
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What are the stages 
of psychosexual 
development for 
young children?

At birth, sexuality is an intrinsic part of the overall, continuous 
development of every human being. In children, sexuality is tied 
to the development of personality, identity, and the needs for 
emotional attachment and interpersonal relationships (tenderness, 
friendship, love). As such, their learning in relation to sexuality is 
essential to overall smooth development, and it is best for children 
to accomplish this learning within the family, through their 
environments and their bodies.

To develop in a harmonious way, children must integrate various 
dimensions of human sexuality as they grow up. 

Just like other spheres of development, psychosexual development 
changes quickly and at a different pace for each child. The child 
learns about their sexuality through observation and imitation, just 
like they do when learning to walk, talk and play. As such, a child’s 
psychosexual development is a fundamental aspect of their self-
actualization, just like the other areas of their development.

12
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• This is a period conducive to the emergence of sexual 
behaviours.

• shows curiosity about anatomical differences between 
people, primarily with regard to the genitals.

• takes pleasure in exploring body parts with other children 
(playing doctor, looking at oneself naked in the mirror, 
looking at others in the bathroom or when they undress)

• takes pleasure in undressing and being naked in front of 
others.

• explores own genitals (self-stimulation) and learns that 
touching them results in pleasure (but this is not always 
associated with eroticization or sexual fantasies).

• experiments with gender role-play through imitation 
games (playing house, pretend trades, etc.).

• is able to identify with a gender (girl, boy, girl and boy, 
neither of those, etc.) and becomes aware of stereotypical 
gender-based expectations.

• can present a stable gender identity at this age but can 
also change it in later years.

• starts to ask questions about urination (“Where does 
peepee come from?”), conception (“Where do babies come 
from?”), pregnancy, birth, the genital organs, etc. 

• likes physical contact with others.
• takes pleasure in exploring own environment by putting 

everything in their mouth.
• enjoys games involving exploration of own genitals starting 

in the first year of life. 
• explores own body with curiosity and feels physical 

pleasure when genitals are stimulated (orgasmic reflex): 
this is NOT connected to eroticization or sexual fantasies.

• enjoys recognizing all parts of own body (example: 
“Where is your nose?” and “Show me your ears!”

• becomes aware of the fact that there are gender categories 
and characteristics typically associated with them.

• learns to use the toilet (around age 2). Sphincter control 
results in new sensations, particularly in the anal area.  

Here is an overview of the various stages of psychosexual 
development in preschool-age children:.

3-5
chi ld

years

0-2
chi ld

years
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How should I answer 
children’s questions 
about sexuality?

“How should I answer children’s questions about sexuality?” 
is a fundamental question for parents. It applies to everything 
that’s discussed in the section about parents’ common questions. 
With that in mind, we have made a point of repeating the 
content provided in the first part of the Discussion Handbook 
for caseworkers.

• Show openness. Reinforce the fact that the child has come 
to you to get information, and respect their questions.

I’m glad you came to see me to ask me your question.

• Turn the question back to the child to find out what they 
know about the subject. Then correct or add information 
as needed. Pay attention to the child’s questions and 
answers because they’ll tell you about the child’s stage 
of psychosexual development.

What about you? How do you think babies are made?

• Remember, you convey your values to the child through 
your answers and your silences. 

• Allow yourself to say to the child that you want to think 
about the question before answering. 

That’s a good question! Let me think about it,  
I will get back to you.

• If you promise to answer the child, make sure you 
follow through.

• Tell the child they can trust you and come back to see you 
if they have other questions about sexuality.

• Feel free to reframe or refuse to answer questions  
from the child if they are about your own private life.

• Avoid prejudice about differences.

13

Not answering, avoiding the 
question or saying “we don’t 
talk about that” are attitudes 
that send a message to the 
child that they should not talk 
to you about sexuality. This 
can lead the child to find their 
answers from less reliable 
sources, such as their friends, 
or, later, online. It can also lead 
the child to avoid telling you if 
they are in a risky situation or 
are a victim of sexual violence. 
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Can we walk around 
naked in front of our 
children? 

This is a question that refers to lifestyle choices particular to each 
family. In some families, people walk around naked and it causes 
no problems. These behaviors can be motivated by many reasons, 
including the belief that it’s essential to feel free in one’s own 
home or that it’s good for children to see other people’s bodies at 
different ages to put their own body image into perspective, and 
so forth. In other families, people walk around naked only when 
they’re going from the bathroom to the bedroom to get dressed; 
they simply don’t feel the need to cover up to move from one room 
to the next. And in other homes, nobody walks around naked. 
Nudity only happens alone or between the couple, for instance 
in order to give the children clear understandings of privacy or 
because modesty is an important value. Note that even within the 
same family, members may have different relationships with 
nudity. It depends on their own history, their culture and their 
values. In short, it’s important, above all, to be comfortable with 
your values and for other family members to be comfortable with 
them as well. With all this in mind, can you walk around naked in 
front of your children? The answer is yes, as long as it respects 
your family, cultural and personal values, as long as it does 
not make your children uncomfortable, and as long as your 
child doesn’t have difficulty understanding the concept of 
boundaries and privacy in other spheres of their life. If that’s 
not the case, you may wish to rethink your practices. 

14
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When should we stop 
washing ourselves 
with our children?

The answer to this question is practically the same as for the 
last one. In some families, the parents may at times bathe with 
the children. This may be a time for laughter, relaxation or even 
learning by imitating how to wash. There is no age when you 
need to stop washing ourselves with your children. However, 
as part of psychosexual development, there comes a time 
when the child may be more conscious of their own privacy 
and their body, and gradually develops a sense of modesty 
around others. This may be expressed, among other things, 
through comments like “Gross! Mom, I don’t want to see you 
naked!” or “Hey! I’m changing, close the door!” You need to pay 
attention to these kinds of comments, because they indicate 
the child needs their privacy. 

At that point, the child will probably not enjoy bath time together. 
As well, the parent may begin to feel uncomfortable if the child 
asks embarrassing questions about the adult’s body, such as 
“What does daddy have between his legs?” or when the child 
touches the parent’s sexual parts out of curiosity. These moments  
of adult discomfort are examples of indications that may make 
the parent want to stop bathing with the child. 

15
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When should we stop 
washing our children 
together?

Giving a bath to several children together helps save time and 
energy while spending some pleasant time together as a family. 
That being said, it is also possible that parents prefer to give 
baths to each child individually for reasons related to their family, 
personal or cultural values. For families that give baths to several 
children at once, there isn’t really an age where you need to 
stop doing it. It’s more that the comfort level of one or more 
children may change or the child may feel a need to have their 
modesty and privacy respected; these indicate you must stop 
the practice. For example, even if the children have taken their 
bath together for three years, if the oldest child wants to take their 
bath alone or seems annoyed in the presence of the younger child, 
it is important to respect that need. Another indication that 
you may want to change your practices is if a child begins 
to engage in sexual behaviours, such as touching another child’s 
private parts, becoming excessively excited about seeing the other 
child’s private parts, etc., and if these behaviours persist over time 
despite your interventions. In short, the bath should remain a 
pleasant experience, often while getting ready for bed, and free of 
conflict or discomfort related to modesty and privacy. 

16
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17Can we kiss our child 
on the mouth?

This depends once again on each family’s lifestyle and family, 
cultural and personal values. It also depends on the parent’s 
personal reference points for what they consider to be 
affectionate and tender gestures toward their child. Note, 
however, that it is forbidden to kiss a child on the mouth with 
the tongue in the way that two consenting adults might do. This 
last point illustrates the complexity of this answer. Some parents 
may give a close-mouthed kiss on their child’s mouth that lasts 
a fraction of a second, particularly when saying goodnight or 
goodbye. As long as it has no sensual connotations and the 
child understands the difference between this act and a kiss 
between lovers, this practice remains acceptable. However, it is 
important to remain attentive to the signs that could indicate that 
it is necessary to stop this behavior. For example, if the child shows 
discomfort, or has difficulty understanding to whom and under 
what circumstances it is appropriate to kiss on the mouth. 
 In all cases, it’s important to be very clear with your child 
about what is acceptable and unacceptable contact by an 
adult toward a child.
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18What should we say  
and do if our child  
walks in on us as  
we’re having sex?

It may be particularly embarrassing for parents when their child walks 
in by surprise as they are having sex. That being said, a child can feel 
just as mixed-up from witnessing to their parents’ sexual relationship 
or from seeing their parent with a new partner, or with a person they 
don’t know. You may make the personal choice to not talk about the 
situation with your child, but your child may have questions and 
struggle to understand what they have seen, which could cause 
them anxiety. For example, some children who hear their parents cry 
out during sexual intercourse may get the idea that the other parent or 
partner was hurting them. Depending on the situation, the child may 
have flashbacks about what they saw and experience behaviour or 
concentration problems. It is also reassuring for the child when the 
parent or parents bring up the situation with them. 

You can first ask what they saw or heard. You can explain that you 
and your partner love each other very much and that sometimes, 
grown-ups who love each other want to be close to one another with 
their whole bodies. These moments of love and tenderness are very 
enjoyable and give the adults lots of pleasure. In all cases, it’s 
important to tell the child you are sorry about what they saw, to 
remind them that only grown-ups can make love, and that a child 
should not see them doing it. It would be good to say that you’ll be 
more careful next time, because normally this should be done in 
private and not in front of others. The child may ask other questions. 
As needed, use a book intended for young children (see the Resources 
section on Page 98) to get some distance and normalize the situation. 

As an adult, it is important to remember that it’s unacceptable 
for a child to regularly witness sexual relations between adults. 
In some cases, the child may end up having more serious problems, 
such as sexual behaviour difficulties that may lead to unfortunate 
consequences, sometimes very serious ones, for which they are not 
initially responsible. 
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Should hygiene care 
be provided only by 
the mother?

When it comes to hygiene for young children, care may be provided 
by all parents. There is no counter-indication when it comes to a father 
changing a child’s diaper or giving them a bath. Quite the contrary, 
sharing everyday tasks helps create bonds between the child 
and their parent in different settings, and this encourages and 
promotes egalitarian relationships.

Can hygiene care 
be provided by a new 
partner?

There is no right or wrong answer here. It depends on the context and 
the people involved. That being said, it is important to remember that 
hygiene care for young children is unfortunately a time that may 
lend itself to sexual violence, particularly during baths, changing 
diapers and bedtime. As such, when a new person comes into your 
life, it is important to be present as much as possible or to keep watch 
if you let them provide hygiene care to your child. Without becoming 
suspicious of everyone, you must be especially vigilant if a new partner 
shows too much enthusiasm regarding hygiene care for your child, or 
wants to take care of them too much.

19
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21My son likes to play with 
dolls and women’s dresses. 
My daughter likes to draw 
herself a mustache and 
prefers to play with boys. 
Is my child homosexual or 
trans1?

No. Just because a child is interested in toys, activities or accessories that do not 
conform to gender stereotypes (that do not fit with what is typically expected of 
girls and boys according to societal gender stereotypes) does not mean that they 
will identify as a queer or trans person in the future. While some children are 
comfortable with gender expression that is more in line with stereotypes, 
others simply prefer to express themselves in more creative ways, without 
necessarily questioning their gender identity.

In fact, it is perfectly normal for a child to explore all types of toys. Exposure to 
different games and activities help children discover their own interests and 
develop their full potential. Exploration is part of the healthy and normal human 
course of development for all children. As such, it is important to support the child 
by providing them with the means and space to explore all facets of their self and 
allow them to develop optimally. This means not assuming a child’s gender identity 
or sexual orientation based on their interests. To assume someone’s (and even a 
child’s) gender identity or sexual orientation is to assign a gender identity or sexual 
orientation solely on the basis of appearance, attitudes or choices, without asking 
the person. Just as we would not ask a child about their sexual orientation, we should 
not assign one based on our observations. In any case, assuming a child’s gender 
identity or sexual orientation based on how they present themself to the outside 
world is not only wrong, but also inappropriate.

If you still have questions or doubts, a wealth of information and resources is 
available to help you learn more about gender identity exploration in children, and 
just as much information about sexual orientation. Be sure to check out the resources 
on pages 98 to 99.

1. The word “trans” refers to any person whose gender identity does not correspond to the sex assigned that 
person at birth. For example, a trans girl was assigned a boy at birth, and a trans boy was assigned a girl at 
birth. Note that the word “trans” is an adjective.
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By letting my child 
explore and play 
with toys that are not 
usually assigned to 
their gender, might 
they become confused 
about their gender 
identity? 

No. Letting children explore their interests and their gender expression 
will not confuse them about their gender identity.

Generally speaking, the development, and even the consolidation, of 
gender identity takes place in early childhood1. Indeed, early childhood 
is a time to explore one’s interests, identity, and gender expression.  
It is therefore important to let young children develop and assert 
their own needs, thus allowing them to better know themselves 
and develop their full potential. When a child explores their gender 
identity, it is actually more of a challenge for adults. Indeed, adults 
may feel that their usual points of reference, which are often influenced 
by gender stereotypes and the binarity2 put forward by society, have 
been disrupted. In any case, it is not up to adults to determine a 
child’s gender identity and sexual orientation, but rather to the 
child, who will affirm it when the time comes.

 
 
 
 
 
 

22

1. Ehrensaft, 2018; Olson et al., 2011.

2. La binarité est une construction sociale qui limite l’identité de genre à deux catégories (homme-
femme) auxquels sont associées des stéréotypes de genre dits masculins ou féminins (Dubuc et 
FNEEQ-CSN, 2017).

Continued on 
the next page →

Sex education for young children: common questions from parents
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The journey of gender-fluid or trans children

Many factors influence how each child becomes aware of their gender 
identity and how they express it. This awareness and the path taken 
represent a trajectory that can vary greatly from one child to another. 
Individual and social factors can facilitate the journey or, conversely, 
make it difficult for the child concerned3. One of these factors is the 
presence or lack of acceptance and recognition of identity within the 
family. For example, a child who feels that their identity differs from 
what is perceived by others, but is prevented from honestly expressing 
it, will only hide it. Accordingly, preventing a trans child from 
wearing the clothing of their choice or participating in activities 
that they enjoy only delays the inevitable while hindering their 
development, mental health, and self-esteem4.

The important point is that a trans child is not fundamentally confused. 
In fact, many studies have shown that trans children are entirely 
comparable to their cisgender5 peers in their awareness and perception 
of their gender identity6. The confusion stems primarily from the adults 
around the child, who have difficulty understanding, if not to say 
accepting, what the child is communicating to them7. On the other 
hand, being open-minded and letting a child explore their different 
options will not encourage them to become trans8 but rather to 
become who they really are, according to their own personality. 
Furthermore, in addition to the developmental benefits, diversifying 
children’s activities while celebrating diversity helps to promote 
egalitarian relationships among all children.

3. Katz-Wise et al., 2017; Medico et al., 2020; Pullen Sansfaçon et al., 2020. 

4. Ehrensaft et al., 2018; Kirichenko, 2020. 

5. « Par opposition au terme « trans », le terme « cisgenre » réfère aux personnes qui s’identifient au genre qui leur a été 
assigné à la naissance ». Familles LGBT, le Guide, 2015. 

6. Fast et Olson, 2018; Gülgöz et al., 2019a, 2019b; Olson et al., 2015. 

7. Kirichenko, 2020 

8. Olson et al., 2019 
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Complementary tools  
from the Lantern program

Because preschool-aged children do not all progress at the same pace in 
the various spheres of their development, and because it is important to 
repeat teachings using a diverse range of methods to reach the maximum 
possible number of children depending on their areas of interest and their 
abilities, here is the full list of Lantern tools aimed at children and that may 
be facilitated by their parents or the workers in their lives. 

TOOLS AGE BRACKETS FACILITATED BY TOPICS

COLLABORATION 
STRATEGY WITH 
PARENTS

Board picture book  
You as Me

Birth-2 years 
2-3 years

Parents 
Workers

Egalitarian 
relationships

Book 
Milo’s Boundaries

2-3 years 
3-5 years

Parents 
Workers

Personal space 
and privacy

with discussion suggestions 3-5 years

Book  
Marvin Disappeared

2-3 years  
3-5 years

Parents 
Workers

Gender 
stereotypes

with discussion suggestions 3-5 years

Game 
Marvin, What 
Should We Play?

2-3 years 
3-5 years

Workers Sexual violence 
and self-
protection skills

Discussion handbook  
Tell Me Everything, 
Marvin

3-5 years Workers Education 
about sexuality, 
egalitarian 
relationships and 
sexual violence

X

23
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Resources

A number of teaching guides, storybooks, books for parents and websites address 
the topics addressed by the Lantern program. Here are a few! The reference 
information is listed further down. 

24

THEMES Storybooks

SEX EDUCATION 
(body, pregnancy  
and birth)

• The Baby Tree 

• What Makes a Baby
• Where Willy Went

SEX EDUCATION 
(emotions and  
self-esteem)

• Happy 

• Red: A Crayon’s Story

• The Color Monster

• The Crayon’s Book of Feelings

EGALITARIAN 
RELATIONSHIPS  
(stereotypes 
and egalitarian 
relationships)

• Beautiful 

• Big Boys Cry

• Cinderstella: A Tale of Planets  
Not Princes

• I Love My Purse

• Lucy Tries Hockey 

• Princess Kevin

• The Cranky Ballerina

• You Can Be

PREVENTION OF  
SEXUAL VIOLENCE

• My body, my rights

• Some parts are not for sharing
• YES! NO!

DIVERSITY 
(gender creative Kids - 
gender exploration)

• Being You: A First Conversation  
About Gender 

• From the Stars in the Sky to  
the Fish in the Sea

• Julián Is a Mermaid

• Morris Micklewhite and the  
Tangerine Dress

• Riley Can’t Stop Crying



99References and ressources

THEMES Storybooks

DIVERSITY 
(sexual  
orientation)

• Maiden & Princess • Prince & Knight

DIVERSITY 
(families)

• A Family Is a Family Is a Family 

• And Tango Makes Three

• Otis and Alice 

• The Girl with Two Dads

• We Are Family

DIVERSITY 
(cultural)

• Our Skin: A First Conversation  
About Race 

• Rosa Parks

• Ten Little Fingers & Ten Little Toes

• What’s My Superpower?

DIVERSITY 
(body)

• Abigail the Whale 

• Me and You
• Not all Animals Are Blue

THEMES Educational Guide

EGALITARIAN 
RELATIONSHIPS 

• Challenging gender stereotypes  
in the early years 

• Gender equal play in early  
learning and childcare. 

• Gender Stereotypes in Early  
Childhood: A Literature Review.

• Improving Gender Balance Scotland:  
An action guide for early learning  
and childcare practitioners.

• UNLIMITED POTENTIAL: Report of  
the Commission on Gender  
Stereotypes in Early Childhood.

PREVENTION OF  
SEXUAL VIOLENCE • Prevention: It Works! • Teatree Tells: A Child Sexual Abuse 

Prevention Kit

DIVERSITY

• Inform Children During the Early 
Childhood Period on Issues Related to 
Gender, Gender Identity and Gener 
Expression

• Hi Sam: Sensitizing Youth Through Play

• Supporting Children’s Awareness During 
Early Childhood to Explore, Understand 
and Accept Gender Diversity, Gender 
Identity and Gender Expression
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THEMES Books for parents

SEX EDUCATION • Sex positive talks to have with kids • The Sex Education Answer Book

EGALITARIAN 
RELATIONSHIPS 

• Parenting Beyond Pink & Blue:  
How to Raise Your Kids Free of  
Gender Stereotypes.

• The swedish way to parent and play : 
advice for raising gender-equal kids

PREVENTION OF  
SEXUAL VIOLENCE • Child Sexual Abuse: It Is Your Business • Preventing All Forms of Violence Against 

Children: Practical guide for parents

DIVERSITY
• Social and Emotional Learning to Help 

Children with the Process of Identity 
Affirmation

• The gender identity guide for parents

THEMES Websites

SEX EDUCATION

• Amaze Jr.

• Planned Parenthood - Preschool

• Sex Ed Rescue

• Teaching sexual health

• Understanding psychosexual 
development

EGALITARIAN 
RELATIONSHIPS 

• Effects of Stereotypes on Personal 
Development

• Let Toys Be Toys

• Strategies for equality in school 
retention: early childhood

PREVENTION OF  
SEXUAL VIOLENCE

• Canadian Centre for Child Protection

• CPIVAS
• Regroupement des organismes ESPACE

DIVERSITY

• Gender creative kids

• Jasmin Roy & Sophie Desmarais 
Foundation - Early Childhood

• LGBT+ Family Coalition
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